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Did you read this publication? Did you find the content to be stated clearly and.
accurately?
———  Completely
__ . More than hait - Always yes
= Less than half _ . Ingeneral, yes
e Just skimmed ——  Ingeneral;:no
. —— Always no
Does this publication fulfill its purpose as stated in the —— . Other
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3
Were the contents presented in a convement format™
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Dear Colleague:

Special educatien in Oregon has a commitment to
the principle that an appropriate program of
education should be available to everdrscﬁbol age
child regardless of any handicapping condition.

With this goal in mind, the curriculum guide,

TOWARD COMPETENCY, has: been written to serve as

a resource for educators who are charged with

providing learning programs for students of low

academic potential. It focuses on helping

these students acquire the skills considered

negessary for survival in modern society. It

seeks to prepare them to enter adult life knowing

they are capable of making a measurable contri- .
bution to society. s

TOWARD COMPETENCY is the result of three years' .
efforts by some of the finest resource people

available. It is hoped that this guide will -
help you provide a solid, practical education : .
for your students. .

Cordially,

o ¥ Backt

Jesse Fasold
Superintendent
Pu?lid Instruction

JF:bq
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INTRODUCTION

‘ ¢

¥

Towafd'Competenqy, A Guide to Individual instruction, has two major purposes:

. +
& .
®

it serves as a guide to assist special education teachers in developing pro-
grams of instruction for students who are unable to fully benefit from the

- regular school program; and it is designed for recording individual student

achievement on specific competencies.-"

In May 1971, a State Department of Education survey of Oregon's special
education teachers indicated that they would prefer a state curriculum pub-
lication written in behavioral terms. They preferred a guide similar to the
one used by Portland's Special Education Department. Portland School Dist-
rfét 1 and the State Department of Education, in cooperation with Multnomah
County Intermediate Education District, agreed to evaluate the guide for
pcssible state adoption. WOrkshgps were conducted to establish evaluative
criteria, and from February to May 1572, the.guide was evaluated by Portland
teachers as well as teachers from other school districts in the state. >
Results of the evaluation were used as a basis (or writing a new guide:

X AN 't . R . .
In August 1972,: a special study institute funded " y Public Law 85-926 was
conducted by the State Department (f Education and the Department of Special
Education, Portland State University. The purpose was to write a field-test
copy of the new guide. When it was completed, it was disseminated for field

" testing to 45.special education programs serving approximately 675 students.

Other state’agencies, professional groups, and consumer organizations 'were
asked to andlyze the content of the guide and provide critical #-put. In
addition, ‘a questionnaire was sent to 300 special education teachers who
had attended in-services on the guide and had either used or evaluated its
content. The questionnaire elicited critical infermation regarging the

' gu;de's content, format, and organization. . -

In the spring of 1973, field-test and questionnaire results were evaluated .
by 30 teachers and supervisors participating in a follow-up institute. The
evaluagion indicated that the majority of persons who critiqued the guide
agreed ‘with its basic-content and format. However, many teachers feolt

that it-required too much time for.utilization and that it did not provide-
adequate guidelines. for measuring student progress. As a result, a second

summer institute was held at Portland State University in 197%& Participants °

refined the content and added model Criierion Measurement Statements..:

It 1s believed that this guide will assist teachers to conduct quality pro-
grams, provide aécountability for what students are taught, and maintpin N
continuity among the special instructiomal programs throughout the state.

-y . ) ”

.
"

} ; Philosophy -

Y
The philosophy underlying this guide 1is that the téach;ng of special edu-

cation students is most appropriately accomplished through a systematic
approach tp individualized instruction. The first step should be to

¢

. detetmine ‘'student needs., Instructional goals for each student should then

be clearly defined and behaviorally stated. Instruction should be related

-




Philosopny - Continued

to the student's needs and stated poals. Effectiveness of instruction should
be determined by measuring student achievement of specified goals.

Form and Content

TEACHER EDITION AND STUDENT EDITION

The Teacher Edition and the Student Edition of .the guide ccntain ide
curriculum areas, sections, goals, and sub-goals. However, each has its
unique differences. , N

/f‘ ‘ \
In addition to general curriculum content, the teacher's copy 1nc1ude§\mode1
Ccriterion Measurement Statements. Unlike the student 3 guide, it does not
have a grid for recording achievement.

The student's guide includes the general content found in the Teacher Edition.
It does not have the model Criterion Measurement Statements nor the intro-
ductory pages. It does contain grids for recording student achievement. Each
student should receive a personal copy to serve as a guide)and as a record of

his special education.

Since the guide may become a twelve-~year record of a student's achievement,
special care should be taken to maintain it in good condition. If a student
changes schools, it shodld-be sent along with his rther records.

" CONTENT OF THE GUIDE

" CURRICULUM AREAS

. : |
The guide focuses on major oals and sub-goals which,.comprise hierarchies of
s¥111s concentrated in six major curriculum areas: Basic Skills;
2) Personal and Social Awareness; 3) Living in the Environment; 4) Caree:
Education; 5) Human Ecology; and 6) Leisure Time Activities.

SECTIONS

Within each of the six curriculum areas, the subject matter is organized .
into sections by topics. These curriculum sections comprise an educationrl
framework designed to carry the instruction of the student from first grade
through high school. Goals and sub-goals are listed under curriculum
sections. -

The guide does not list resouice units, methods of instruction, or materials.
It is assumed the teacher will develop his/her own units of instruction
which include appropriate methods and materials leading to the attainment
~of selacted sub-goals. d

viii
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Form and Content - Continued

GOALS AND SUB-GOALS

/ .
Goals and sut sre defined as performance outcomes for the student to
achieve durin, .ormal special education. Goals are stated in terms of
general studenc expectancies; they are considered long-range guidelines.
Sub-goals also are statements of student outcomes but focus on the acquisi-
tion of intermediate skills--skills that prepare the student to attain the
related goals. They can be considered short-range guidelines. All sub-
goals are accompanied by model Criterion Measurement Statements.

CRITERION MEASUREMENT STATEMENTS (CMS)

A Criterion Measurement Statement specifies the performance requirements

to be met by a student before a sub-goal can be considered learned.
Specifically, a Criterion Measurement Statement designates the following:
the condition under which the student will achieve the sub-goal; the
expected student behavior; and the standard used to measure student achieve-
ment. Some model Criterion Measuremént Statements can be iutilized as stated
in the guide; however, most of them require modification to meet individual
student needs.

FORMAT

The format of the guide 18 organized as follows: areas are organized into
sections, sections are divided into goal statements, goals are followed by
sub-goals, model Criterion Measurement Statements "(in teacher's guide only)
are printed beneath sub-goals. Space is provided for extending model
statements.

An outline of content organization is presented below:

Example: Area 1.0.0 Basic Skills
Section Gross Motor
Goal 1.1.0 Performs locomotor skills
Sub-goal © 1.1.1 Walks forvard
Criterion Measurement " CMS: Om }equest, the student
Statement walks forward at least ten

feet with back straight, head
held high and eyes looking
ahead.

Space for extending ( )
or adapting model CMS

Note: Section headings are enclosed in boxes, goals are inderlined.

ix
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Form and Content - Continued

REFERENCE AND NUMBERING SYSTEM

The various areas, goals, and sub-goals are numbered for reference. No sub-
goals have the same number. The system consists of three sets of digits
separated by periods. The digit to the left represents one of the six major
curriculum areas. The digit in the middle represents a goal, and the digit
on the right represents a sub-goal.

Example: Area ' Goal Sub-goal

1 1.1 1.1.1
" STUDENT RECORD
An important feature of the student guide is the grid for recording student
achievement. This should be utilized to note which sub-goals have been
achieved and which have been attempted but have not been achieved. The student

recording grid will be discussed further in the following section, "How To
Use the Guide."

How To Use The Guide

PRIMARY USE

This guide has been designed primar:l.ly t:o assist teachers in the following
manner:

-

1. To pre-assess the performance and needs of individual students.

2. To select curriculum goals/sub-goals, from the guide's hierarchy
. of skills, which meet 1nd1v1dual student needs.

3. To establish criteria that measure individual student performance
on selected sub-goals.

4, To plan instruction relative to individual criterion measures.

S. To measure and record student performance relative to individual
criterion measures.

STUDENT PRE-ASSESSMENT

Use of the guide facilitates pre-assessing the student's ability and deter-
mining individual needs. The teacher can perform this pre-teaching task by
(1) checking the student's personal guide to see which competencies have
been marked, (2) observing behavior in relation to the guide's sub-goals that

~




’ +How to Use the Guide - Continued
A J
Student Pre-Assessment - Continued

approximate the student's maturity level and adaptive behavior, and (3)
testing performance on stated criterion measures. Utilizing the guide
in this manner yields valuable pre-teaching information; skills relating
to those sub-goals in which the student demonstrates competency need

not be taught. A demonstrated lack of skill achievement indicates a
starting point for instruction.

SELECTION OF GOALS AND SUB-GOALS

After pre-assessment, the teacher must select suitable goals and sub-
goals for the student. The guide provides more than 1,100 of these goal
and sub-goal statements. Moat of them follow a developmental sequence
and/or hierarchy of skills; however, no attempt has been made to include
every developmental skill. Space for the teachers to add their own sub-
goals 1s provided under every goal. Blank pages for writing additional
goals/sub-goals are placed immediately befcre the Index.

CRITERION MEASUREMENT STATEMENTS

After goals/sub-goals are selected, the teacher should specify what the
student needs to do to attain them. Criterion Measurement Statements
specify the performance requirements to be met by a student. They should
‘ be written so that the student performing the task and the persén(a)
monitoring the performance clearly understand what is expected.

A Criterion Measurement Statement contains three essential parts.

1, The Statement of Condition 1s the specific c¢ircumstance which
influences the student's performance. It may include physical
requirements, personal limitations and aids provided or denied.

< |

2. The Statement of Behavior is a specific action on the part of the
student which is observable or measurable through either direct
or indirect means.

3. The Standard of Measurement is the criterion which establishes
the minimal level of -acceptable performance. It usually indicates .~ . ..
adesired rate, time limit, percentage or number of correct trials.

When none of the preceding is specified, 100 percent completion of
the task is implied.

The follcwing {ilusfration demonstrates the relationship of each essential
part of a Ctiterion Measurement Statement. , - ' ~

Example: dCiven 30 lock washers varfing in size - 1/4'", 3/8", 5/8" -
' the student will sort them into specified size groupings
with 90 percent accuracy within 60 seconds." .

o e
. . xi




. How to Use the Guide - Continued

Criterion Measurement Statements - Continued

Statement of Condition: 'Given 30 lock washers varying in
size - 1/4'", 3/8", 5/8"-

Statement of Behavior: ...the student will sort them into
specified size groupings...

Statement of Measurement: ...with 90 percent accuracy within
60 seconds.”

Yhen the Criterion Measurement Statements were written, it was not the inten-
tion to provide teachers with a ready-made set of standards for measuring
student performance. Toward Competency is a state guide that will be used

in different school districts, with varying local needs, constraints and
resources. It would, therefore, be impractical to apply one statewide set

of standards. The Criterion Measurement Statements are meant to serve as
models to assist teachers in determining appropriate Criterion Measurement
Statements for their students. In some cases they may be used as written,
but generally teachers will find it necessary to modify them to meet specific
needs of their students. 2

Criterion Mr surement Statements modified by the teacher are referred to as
Extended Criterion Measurement Statements. They can be modified in the
following ways:

1. Adding minimum performance levels to the original statememt. Some
Criterion Measurement Statements include blank spaces which must be
filled in to comnlete the standard of measurement. This allows flex-
ibility in providing for individual differences.

Example: "“Given prior instruction and without aid, the stu&ont will
multiply like fractions with _: percent accuracy."

in the above example, the teacher must fill in a desired
percentage, such as, "90 percent accuracy."

Example: "Given a needle and thread, the student threads the needle
out of timea."

This example suggests that out of a specified number of trials,
the student will successfully complete a desired number. -
Thus, the teacher will have to fill in the specified number,
such as "3 out of 5 times."

Example:l "Having studied nutrition, the student gives reasons
‘Sr for eating- nutritious meals."

A single blan™ space in this example requires the teacher to
specify a number, such as, 5 reasors.

xii
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‘ . How to Use the Guide - Continued

Criterion Measurement Statements - Continued
k3
2. Rewriting the original statement. The introductory pages of each
curriculum area illustrate this process. The following example
from Curriculum Area I, Basic Skills, shows the original Criterion
Measurement Statement accompanied by two Extended Critecion Measure-
ment Statements.

Example: CMS: '"Given ten or more objects having like and unlike
properties, the student will separate those objects
into like and unlike gropings.”

Extended CMS 1: "Given a mixture of 10 paper cut-outs, some
with corners and some without, the student will gort
them into the correct groupings 4 out of 5 times."

Extended CMS 2: '"Given 0 lock washers varying in size
(1.e., 1/4", 3/8", 5/8"), the atudent will sort them
into these size groupings with 90 percent accuracy
within 60 seconds."

In the above example, the model Critzrion Measurement Statement has been
extended to meet the needs of different students or the same student at
different program levels or periods of time. Extended CMS 1 has been

‘ adapted for an elementary level student while Extended CMS 2 has been
adapted for a secondary level student.

To make maximum use of this guide, teachers are encouraged to write
extended Criterion Measurement Statements in the space provided.

3. Selecting examples (given within parentheses) in model Criterion
Meagurement Statemehts. These items are added tc clarify Criterion
. Measurement Statements. 3

Example: "Given the instruction and the opportunity, the student cleans
teeth (i.e., brushes, uses dental floss), as measured by some
dental measure (i.e., disclosing tablet)."

In the above Criterion Measurement Statement, the teacher may select the
| .. ...examples given or develop othets more appropriate to the particular teach-
ing situation.

PLANNING INSTRUCTION RELATIVE TO CRITERION MEASUREMENT STATEMENTS

. When a sub—éoal has been selected and a Criterion Measurement Statement
developed, tedching i1s directed toward attainment of this outcome. Since
the acquisition of goals requires the performance of manv related tasks,
it is suggested the teacher employ a task analysis avproach in lesson
planning. ’

. . x111
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How to Use the Guide - Continued

Planning Instruction Relative to Crit%rion Measurement Statements - Continued

1

Task analysis is the process of systepatically breaking down a task into
its elements. It results in a description and sequential listing of learn-
ing steps stated in terms of desired student performance. The achievement
of these steps enable the student to meet the criterion of the sub-goal.

The following exauple illustrdtes how task analysis fits into the teaching

process.

Example:

3.1.0 Cares for a pet

3.1.1 Maintains housing for a pet.

CMS: "Having gained knowledge of pets and their needs
(i.e., habitat, cleanliness...) and given the task, .
the student maintains proper housing for a pet."

Extended CMS: "Given a dirty animal cagé, the student will

Task Analysis:

complete the necessary steps for cleaning the cage in
30 minutes."

1. Find substitute cage

2. Remove animal

3. Put animal in subatitute cage

4, Remove food and water X

5. FEmpty debris in waste basket

6. Wash cage e

7. Dry cage

8. Replace fresh bedding

9. Return food and water

10. Return snimal to cage : ~
11. * Secure cage door

12. Return substitute cage

13. Clean work, area

14. Wash hands ,

Although space has not

been included in the guide to record task analysis,

the teacher is encouraged to utilize this process in lesson preparation.

2
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Hox* to Use the Guide - Continued .

RECORDING STUDENT PROGRESS
After evaluating the student's progress in relationship to a sub-goal, the

recording grid to the right of the sub-goal in the student's guide should
be marked. .

Example A:
A

If the student meets the criterion:

Step 1: Mark the month and year on the first :
o unused section to show when the 1
student was cvaluated. ¥

Step 2: Fill in the space above the date to
indicate that the student could do 0
what was required in the Criterion 3

Measurement Statement.

Example B:

If the student does not meet the criterion:

Step 1: Mark only the month and year in the

first unused section to show that : V" .
the student was evaluated. Do not 3

mark above'the date.

Step 2: A blank space above the datz indicates
: “that the student could not achieve the
sub-goal on the date he was evaluated.

Example C:

A blank grid indicates no attempt has-been made

to evaluate the student on the sub-goal.

Example D .

This combines Examples A, B, and C above. On

10/73 the student could not meet the Criterion no0/12/15-
Measurement. The student met the criterion

on 2/74. The student was re-evaluated and did
not meet the criterion on, 5/75. No measurement
was attempted after 5/75.

>
- v s

Recording student achievement cannot be overstressed. It is an account of
what has been learned and indicates the student's strengths and weaknesses.
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How to Use the Guide - Continued

Recording Student Progress - Continued

The record goes with the student as he progresses from teacher to teacher
and from school to school., It provides continuity for his program and
should prevent unnecessary duplication of instruction.

SECONDARY USES

Toward Competency can be utilized in a number of ways other than as a
curriculum guide with a format for recording student performance.

STUDENT PARTICIPATION

Students can be encouraged to select goals and sub-goals which they wish

to achieve, either individually or as a group. Learning tasks and criterion
measurements may be developed by the students with assistance from the
teacher. Students can assist each other by assessing each other's
individual achievement. *

COUNSELING STUDENTS

The student and seacher can discuss individual goals and sub-goals of
specific interest or laportance to the student. A student's strengths and
veakenesses can be identified on the recording grid and utilized when
counseling with him. .

PLANNING INSTRUCTIOMAL PACKAGES

The various goals and sub-goals can serve as bases for planning and develop-
ing instructional units and learning materials. Teachers are encouraged

to list activities, materials, and assignments associated with successful
achievement of goals and sub-goals. Learning packages mav be developed and
, adapted for use by individual students. .

COQRDINATING INSTRUCTION

Many of the goals can best be achieved when the special education teacher
and regular school staff cooperate in providing instruction fox the special
education studént. Toward this end, the guide is adaptable for use in
regular classes, learning resource center, itinerant teacher programs, and

other instructional programs. It may be used by any teacher who individualizes

instruction.

CORRELATING RESOURCES L L 5

Correlating the guide Qith other instructional materials will enrich the

<. adtcation of special students. It is suggested .that teachers.use the

services of Instructional Materials. Centers when searching for instructional
tools related to specific. goals.

0 L4
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How to Use the Guide - Continued

PARENT PARTICIPATION

As parents ‘become familiar with the goals:expressed in this guide,
they will better understand the special education program. They can
assist in their child's education by identifying some of his goals, by
helping the child to achieve goals and by measuring the attainment of
goals outside the school setting. For conferences with parents, the
recording grid presents a profile of their child's achievement.

ORIENTING OTHERS ABOUT THE SPECIAL INSTRUCTIONAL PROGRAM

The guide can be used to inform school distrtet staff and other ancillary
personnel about the purpose and goals of the special education program.
All teachers serving special education‘students in regular classes or

in any other capacity shonld be familigr with the content of Toward
Competency. . In order to better wmderstand, the special student, school
counselors and vocational rehabilitation personnel should be 1nformed

of the guide's content and the student's progress record. This should
aid in placing the student in meaningful training programs and job
situations. .

RECORDING STUDENT DATA RELATED TO INSTRUCTION

Inside the front cover of the guide is a Student Data Sheet for recording
general information about the student's educational program. The

sheet provides space to record information about instructional materials
and published programs used by the atudent at various deveélopmental
levals. It also provides a place to note names of the student's former
teachers-and schools attepded.

—

RECORDING HiGH SCHOOL WORK EXPERIENCE PLACEMENT !

Inside the back cover. of the guide is a Work Experience Placement Record.
It contains space for recording information about the student's in~school
and community work placement. High school teachers will maintain this
record. Space has been provided to note the following: dates of work
experience, types of Jjobs, places of employment, names of work experience
supervisors, and the student's work evaluation. This provides a quick

“reference of work experiences and serves as an aid when developing auitable

work placement and training situations for 1ndividual students.

xvii N -
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AREA 1.0.0

BASIC SKILLS

Definition

Area 1, Basic Skills, refers primarily to fundamental or essential skills
and concepts identified under the curriculum headings of motor development,’
language, reading, and mathematics.

Rationale for Insiruction

In order to meet society's demands for successful living, pupils of varying
ability levels must learn to move, read, speak, listen, write, spell, and
compute with-reasonable skill and accuracy. A major focus and strength

of the basic skill area is its concern with communication. The mastery of
basic skills necessary to communicate ideas is important for individual
growth and achievement. For the child with learning problems, the ability
to communicate ideas enhances both his association with and acceptance by
adults and peers. The basic skills presented in Area 1 are the tools which
will be applied by students to achieve competencies in other curriculum
areas. Consequently, the curriculum content presented in this area is
viewed as necessary for solving many daily or persistent life problems
which face each learner.

Measurement Model

The teacher's guide includes model criterion measurement statements (cMs) .
They have been written to clarify the intent of sub-goals and to assist
teachers in developing specific criteria for evaluating individual

student performance. Teachers are expected to adapt the model CMS and
extend it to more specific teaching situations. To illustrate, one sub-
goal and CMS have been selectéd from Area 1 and are presented below. Also
presented are two examples extending the model CMS, written by teachers ’
for a specific student or class. The extended examples have been written
to reflect different curriculum levels. -

1.0.0 BASIC SKILLS

: .
1.5.0 Develops visual perceptual skills. r
. 1;5.2 " Locates specific objects from a group of mixed objects., -
cMS: Given ten or more objects with like ;nd unlike propqxtié; and

o ] a sample object, the student takes objects similar to the
sample from the group. e o . e

)

ﬁl)
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Extended measurement statements:

————— L R R e e e e e e T P I
Elementary Given a mixture of 10 paper cut-outs, some with corners and .
Level some without, the student sorts them into the correct group-
ing four out of five times.
Secondary Given 30 lock washers varying in'size (1/4", 3/8", 5/8"), the
Level student will sort them into these size groupings wvith 90 per-

cent accuracy within 60 seconds.




1.1.0
1.1.1
aMs:

1.1.2

1.1.3

1.1.4

1.1.5

AREA 1.0.0

BASIC SKILLS

L

Performs locomotor skills.
walks forward.

On request, the student walks forward at l@ast ten feet
with back straight, head held high, and ey=s looking ahead.-

»
<

- . ‘ ' \
Walks backward.

-,
-

On request the student walks backsird at least ten feet
with back straight, head held high, and eyes looking ahead. S\

Walké'sideﬁays.
On requést, the student walks to both the right and left side

(1.e., cross step, side step, step-close-step) for a distance
of ten feet, maintaining proper posture and balance.

Walks in a circle.

.On request, the,atudent walks in a circle (i.e., clockwise,’

counter-clockwise), maintaining proper posture and balance.

*

Walks on toes. N

Upon request and without his heels touching the surface,
the student walks forward on his toes for a distance of
at least ten feet.

[ Randd
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© 1.1.6

Qus:

1.1.7

1.1.9

%ﬁ

/111.10

s

1.1.11\

Runs forward. .

Upon requegst, the student runs forward in a straight line with
weight oni toes, head held level, body segments in alignment,
and facing the line of movemant for at least a distance of

ten feet.

Hops on esach foot.

Upon request, the student hops on each foot for at least five
continuous hops, keeping the opposite foot from touching the
surface.

\Pivoto on each foot.

Upon request, the student pivots either to the right or to
the left on each foot, keeping his pivot foot stationary and
maintaining proper bslance.

Jumps continucusly using both feet.

Upon request, the student jumps forward and laﬁds, keeping

_ both feet together without losing balance for at least ten

Jumps.

Jumps forward and backward with feet together.

Upon request, the student jumps forward and then backward
keeping both feet together for at least five continuous jumps.

Jumps forward and backward over an object.

Upon request, the student jumps forward and then backward
over an object placed on the ground keeping feat together.




1.1.12 Climbs and descer:ds stairs alternating feet.

CMS: When observed in @ituations requiring use of stairs, the
student ascends and descends the stairs alternating feet.

1.1.13 Climbs ladder alternating hands.

CMS: When asked to climb a ladder, the student climbs up and down
alternmating hands.

1.1.14 Slides on feet to left and right.
CMS: Upon request the student slides (i.e., keeping feet on sur-
face) to the left and to the right for a mininum distance of
ten feet.

1”"/

1.1.}5 Skips. ’ ) -
CMS: ’ Upon request, the student skips using a step-hop .movement "
without stopping for a minimum distance of twenty feet.
¢
N : L ) A
:.1.2!..16. . Gallops. d \,.pb - . . ‘;@t b ;

CMS: A,.,'Upon request y-the “student gsllops in Q forward- motion without
stopping for a minimum d:l.stance of twer.t‘y feet.u ¢

': ' ¢ \“'J“.."‘.‘ ‘&' T
1.1.17 Marches to a beat. _ . oy .ot .

oMs: Upon request, the student marches to a beat (i.e., drum,

,music) and keeps: time by.goordinating the downward left" foot
movement with the beat.

’ ¢
-2
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1.1.1c ‘ .

1.1.19
\
1.2.0 Demonstrates ball control skills.
1.2.1 Rolls large ball. -
CMS: Having received instructions in rblling a large ball (i.e.,

volleyball or larger), the student rolls a large ball for a
distance of at least ten feet.

1.2.2 { Rolls small ball.

o5 Having received instructions in rolling a small bail (i.e.,
softball or smaller), the student rolls a small ball for
" a distance of at least ten feet.

[ ‘ . , [} N “
1.2.3 °  Bounces large ball.

p§ oMs: Given a large,ball (i.e., volley ball or larger), the student
bounces the ball three times with one hand before catching.

~
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‘ 1.2.4 Bounces small ball. = - T e

CMS: Given a small ball (i.e., softball or smaller) the student
bounces the ball three times with one hand before catching.

¢

1.2.5 Throws large ball.
. AN
Ms: Having received instructions in throwing a large ball and
being given a large ball (i.e., volleyball or larger), the
student throws the ball forward following the instructions. !

‘

1.2.6 - Throws small ball.

CcMS; Having received instructions in throwing a small ball and
being given a small ball (i.e., scftball or smaller), the
student throws the ball forward following the instructions.

‘ 1.2.7 Catches large ball.

cMS: When a large ball (i.e., volleyball or larger) is thrown
to the student, the student catches that ball using both
hands, keeping eyes open.

1.2.8 Catches small ball.

CMS: when a small ball (i.e., softball or smaller) is thrown
to the student, the student catches that ball using both
hands, keeping eyes open.

1.2.9 Bats softball.

cMS: Having received instructions in batting a ball, the
student bats a softball following the instructions. hitting
the ball percent of the time.




1.2.10 Kicks kickball.

CcMS: Having received instructions in kicking a kickball, the stu-
’ dent kicks a kickball following the instructions, hitting the
ball out of times.
1.2,11 Foct-dribbles soccer ball.
oMs: In a given situation, the student foot-dribbles a soccer ball

for a minimum of ten feet using alternate feet, maintaining
control of the ball.

1.2.12
1.2.13
i
: Fiotor ‘:
1.3.0 Cuts with scigsors.
1.3.1 Holds scissors ccrrectly.
CMS: When given s%:ssors, the student grasps them in the dominant
hand and places his fingers in position necessary to manip-

ulate the scissors.




1.3.2

(éMS :

1.3.3

1.3.4°

CMS:

1.3.5

1.3.6

1.3.7

Opens and closes scissors.

After correctly positioning the scissors in the cutting hand,
the student opens and closes them in the manner necessary for
cutting.

Holds material while cutting.

Civen material to be cut by scissors, the student holds the
material and scissors so thz: the cutting blades are perpen-
dicular to the material. -

Cuts on straight lines.

Given a plece of paper having several straight lines, the
student cuts along a line deviating no more than
(1.e., 1/4") from the line.

Cuts on angled lines.

Given a pilece of paper with a line containing angles on 1it,
the student cuts along the line deviating no more than
(i.e., 1/4") from the line.

Cuts on curved lines.

Given a piece of paper with a curved line on it, the student
cuts along the line deviating no more than (L.e., 1/8")
from the line.

L3
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1.3.8

1.4.0

1.4.1

21402

1.4.3

1.4.4

Manipulates small objects

Builds with blocks.-

When given a number of building blocks, the student performs
the necessary manipulation with his hands to build an object
by stacking. ’ :

Hammers nails/tdtks.

After instruction in the use of a hammer and nails/tacks, the
student uses the hammer to drive a nail/tack into a board
without bending it oui of times.

Screws/unscrews objects.

Given a number of objects that involve screwing/unscrewing
(i.e., jar lids, nuts and bolts, wool! screw), the student
screws/unscrews the objects.

Puts pegs in pegboard.

Given pegs and a pegboard, the estudent places the pegs in ,
the pegboard so that the pegs remain in the perpendicular
position.




‘ 1.4.5 Strinpgs beads.

CMS: Given an assortment of beads and a string which easily siips
through the holes in tlie beads, the student strings
beads in minutes.
1.4.6 Winds lacing/string.
aMs: When given a length of string/lacing and an object on which
- the string/lacing can be wound, the ‘student winds the
material on the object to the teacher's satisfaction. S e
. |
|
{.4.7 Folds paper in half.
CMS: When given a piece of paper, the student performs the

necessary manipulations to fold the paper in half so that
the edges opposite the fold are even.

¢ 148 ,

Folds paper in fourths.
CMS: When given a piece of paper, the student performs the

necessary manipulations to fold the paper in fourths so
that all edees are even.

1.4.9 Folds for a business-size (#10) envelope.

CMS: Given an 8%" X 11" paper (i.e., typing, notebook), the stu-
dent folds the paper in thirds so that it fits into a #10
envelope.

11




1.4.10

1.4.11

"1.4.12

Folds for a small envelope.

Given an 84" X 11" paper (i.e., typing, notebook), the stu-
dent folds the paper in half, then in thirds, so that it
fits into a small envelope.

(Visual Perception|

1.5.0
1.5.1

CMS:

1.5.2

Develops visualApercept;aloskills.

Develops latersal eye movement without moving head.

When presented with a laterally moving object, the student
follows the object with his eyes without moving his head.

Locates specific objects from a group of mixed objects.
Given ten or more objects with like and unlike properties

and a sample object, the student takes objects, similar to
the sample, from the group.

12
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1.5.3

1.5.4

1.5.5

1.5.6

1.5.7

—

Sorts and classifies objects.

Given a group of ten or more mixed objects, the student sorts
and classifies objects (i.e., size, shape, type, and/or color)
with percent accuracy.

Locates specific objects which differ siightly from other
objects. ’

Given ten or more similar objects which differ slightly, the
student sorts and classifies the objects (size, shape, type,
and/or color) with percent accuracyv.

Identifies shapes regardless of size, color, or texture.

When presented with a number of mixed two-dimensional
geometric objects of varying size, color, and texture, the
student identifies similar shapes.

Recognizes relative size regardless of distance.

—

" After correctly distinguishing the relative size of a

smaller and a iarger object, the student maintains that
size comparison when the objects are moved apart.

&y

Locate body parts.

Upon request, the student locates specific external
body parts to the teacher's satisfaction.

13




1.5.8

cMS ¢

1.5.9

1.5.11

MSs:

1.5.12

1.5.13

Demonstrates figure completion.

Given an incomplete model of a human figure, the student
:I.dentifie‘ missing parts. .

>

Ed

Demonstrates knowledge of directional movement.

When given an object and a directional command (i.e., up,
down, in, out), the student moves the object correctly.

-

Demonstrates knowledge of relationship of body to other
objects.

When presented with a preposition (i.e., on, over, in), the
student explains the preposition in terms of his body

relationship to his environment (i.e., I'm in the room; I'm
on the floor).

Assembles body parts.

Civen a disassembled two-dimensional cardboard puzzle of a
human body, the student assembles the puzzle correctly.

14
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' JAuditory Discrimination]

1.6.0
1.6.1

CMS:

1.6.2

CMS:

1.6.3

1.6.4

CMS:

1.6.5

Distinguishes common sounds.

Identifies cowmon animal sounds.

Given a number of common animal sounds (i.e., recorded,
taped), the student identifies each sound and associates it
with the proper animal.

»

Identifies common musical sounds.

When presented with a number of musical sounds (i.e., drum,
violin, bells), the student fdentifies the sound and
assoclates it with the proper instrument with per-
cent accuracy.

Identifies common outdoor sounds.

When presented with common outdoor sounds, the student
identifies the sounds.

Identifies common household sounds.
[~Y

When presented with ten or more common household sounds
(i.e., doorbell, telephone, eggs frying...), the student
identifies at least ____ out of sounds.

Identifies loud/soft sounds.

)

When presented with a variety of sounds varying in volume,

‘the student distinguishes between loud and soft sounds

out of times.




1.6.6

1.6.7

1'6'8

1'6'9

1.6.10

Identifies high/low sounds.

en presentad with a variety of high- and low-pitched sounds,
the student identifies the low and high sounds (i.e., verbally
or physically).

Identifies far/near sounds.
a

When presented with a number of familiar sounds at varying
distances,,the student identifies near and far sounds.

Identifies emergency sounds.

When presented with a variety of emergency sounds (i.e.,
police siren, fire bell), the student identifies

_ emergency socunds.

16




‘ iReceptive Language] : —

1.7.0 Responds to simple verbal commands. X
? .
1.7.1 Follows simple directions
QMs: When presented with a number of simple one-verb requests,
(i.e., come, down... ), the student complies percent of
the time.
1.7.2 . Providesspersonal information.
cMs: Upoﬁ‘renuest the student verbafly provides personal infor-
: mation (i.e., name, , age, address) to the teacher'’ s
. satisfaction.

Identifies direction. : )

Upon- verbal command, the student identifies a specific
direction (i.e., up, down, right/left) percent. of
the time.

-~

fdentifies objects as directed.

When common objects are verbally named, the student demon-
strates his -ability tp link the name with the object. (i.e.,
_show me the ball.)




1.7.6

1.8.2

1.8.3

Q1s:

1.8.4

. the door.), in the designated sequence.

Responds to more complex verbal c:omands.

Pefﬁorms two related tasks.

When given a verbal command with two related tasks (i.e.,
Pick up the bock and then turn to page 45.), the student ©
responds correctly.

,

Performs two or more related tasks. N

When verbally given two or more related tasks (1.e., Go

to the shelf, g.t a book, and read it.), the student
independentlv perferms these tasks.

r~ -

FiN

fgiforms two unrelated tasks.-

When presented with a complex verbal command consisting '
of two unrelated directions (i.e., Feed the fish, then
complete your math assignment), the student performs the
tasks correctly. . »

Performs two or ‘more unrelated tasks.

Upon request, the student. performs two or more unrelated <:’

tasks (i.e., Feed the fish, put the book avay, then go to

4




Expressive Language ; ’

1.9.0

1.9.1

1.9.2

1.9.3

Articuylation

Imitates sounds of vowels.

When orally presented with the vowel sounds (i.e., a~e-i-o-u-
y), the student repeats each vuwel correctly out gf
times. : ' ]

!
i

!

Imitates sounds c¢f consonants.

When orally presented with consonant sounds, the student
correctly repeats each consonant sound. /

Volunteers sounds of vowels. / ,u
¢

When §iven the opporttnity, the student volud%arily says
wel’ sounds with percent accuracy. /

13




1.9.4- .. Volunteers sounds. of consonants. .
MS: When .given the opportunity, the student voluntarily says
i . consonant $&ounds with, percent accuracy.
1.9:5; Biends sounds. L ‘.
¥ CMS: When presented with various sound units (i.e., CVC c-~mbi-

nations, including nonsense words bat, vip, caz), t student
reads the appropriate sound for the unit.

v .

1.9.6
i
i
1.9.7
1.10.0 Demonstrates word pronunciation.
1.10.1 Imitates <ingle words.
CMS: When orally presented with a list of words containing the -

various sounds (i.e., vowels, consonants, diphthongs) of the
English language, the atudent correctly pronounces the words.




1.10.2

CMS:

1.10.3

CMS:

1.10.4

CMS:

1.10.5

1.10.6

1.11.0

1.11.1

CMS:

Volunteers single words.

When observed, the student volunteers single words.

Imitates word chains.

When presented with two or more words in sequence, the
student immediately imitates that word chain.

Volunteers word chains.

When observed, the student volunteers word chains.

Expresses self in understandable speech.

Verbalizes simple sentences.

When engaged in conversation, the student verbalizes simple
sentences (i.e., noun/verb combinations: We want, You come.).

21
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1.11.2

1.11.3

cMS:

1.11.4

1.11.5

caMSs:

1.11.6

Provides single word or two-word answers to questions.

When asked a simple question (i.e., What day is today?), the
student answers in one or two words (i.e., Monday).

Provides multiple word answers to questions.

When asked a question (i.e., What is the Weather?), the stu-
dent answers in a multiple word answer (i.e., It 1s raining.).

Verbalizes more complex sentences.
When conversing with one or more persons, the student speaks

in sentences containing number of grammatical elements,
in addition to a noun and verb. )

Chains sentences. .

When conversing with at least one perscv:. the student speaks
using more thah two consecutive sentenceés.

Relays information.

When asked to relay a message, the student correctly\comuni-
cates the information orally to at least one other person.

Asks questions. , Y

when conversing with at least one person, the student asks
questions that are logical to the situation.




1.11.8

CMS:

.11.9

CMS:

1.11.10

CMS:

1.11.11

1.11.12

Talks about own experiences.
When conversing with at least one Person, the student talks

about his own experiences in a logical manner (i.e., complete
story, appropriate to the situation).

Sequences thoughts into logical sentence patterns.
When conversing with at least one other person, the student

verbally sequences thoughts into logical sentence patterns
percent of the time.

Uses correct grammar.
Whén conversing with others, the student uses correct grammar

as determined by the setting (i.e., playground, home, class-
room...), percent of the time.

23




1.12.0

Controls volume of voice.

1.12.1 Discriminates between loud/soft oral sounds.

CMS: When orally given a group of loud and soft sounds, the
student identifies the loud sounds from the soft sounds
with percent accuracy.

1.12.2 Modulates voice according to room size.

*

cMS: " When observed in rooms of different sizes and ‘asked to
verbalize, the student speaks with a voice volume that is
appropriate to the situatiom

-

"+ 1.12.3 Modulates voice according to number of listeners.

cMS: When observed in various sized groups, the student speaks
’ with a voice volume that is appropriate to the situation.

1.12.4

1.12.5




3

lReadingl

1.13.0
1.13.1

CMS:

1.13.2

CMS:

1.13.3

CMS:

1.13.4

CMS:

1.13.5

CMS:

Demonstrates reading readiness.

Names colors.

Given a group of varying colors and asked to name them,
the student names them correctly out of times.

Matches shapes.

AN

Given two identical groups of mixed shapes, tue student
matches each shape correctly out of times.

Distiaguishes like and unlike objects. .
When presented with a group havihg several like and unlike
objects, ‘the student selects either the like or unlike
objects with percent accuracy.

Matches numerals.

When given two identical groups of mixed numerals, the
student matches each numeral correctly out of
times.

Matches letters.

When given two identical groups of mixed letters, the
student matches each letter correctly out of
times.

25




1.13.6

1.13.7

1.13.8

CMS:

1. 13.9

CMS:

1.13.10

CMS:

1.13.11

' Distihguishes like and unlike numerals.

When presented with ¢ group having several like and unlike
numerals, the student selects either.the 1like or the unlike
nurerals with percent accuracy.

[y

Distinguishes like and unlike letters.
When given a group having several like and unlike letters,

the student selects either the like or the unlike letters
with percent accuracy.

Marks named picture(s) within a group of pictures.
When presented with a group of different pictures and

requested to identify specific ones, the student marks
the appropriate picture(s).

A

Marks items requested in a sentence.
When presented with a sentence that asks one to identify

items, the student marks (i.e., connects pictures, symbols,
words) correctly out of items.

Demonstrates left-to-right reading movement.

When given several lines of printed material, the student

‘- moves (i.e., finger, hand) to indicate left-to-right movement.

26
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1‘13‘12

1.14.0

N 1.14‘1

1.14.2

1.14.3

CMS:

1.14.4

CMS:

Demongtrates knowledge of the alphabet.

Recites alphsbet by rote in proper sequence.

Upon request, the student recites alphabet in proper

- sequence out of times.

Matches letters of the alphabet.
Presented with two identical mixed groups of letters of the

alphabet, the student matches the letters out of
times.

Finds letters of the alphabet.
When presented with the alphabet and asked to identify given

letters, the student indicates (i.e., points, draws a line,
picks up) the letters with percent accuracy.

Reads letters of the alphabet.

Upon request, the student reads the letters (i.e., upper and
lower case) of the alphabet with percent accuracy.

27
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Identifies upper case letters in random orderﬂ

CMS: Given the upper case letters in random order, the student
correctly identifies each letter with percent accuracy.

1.14.6 Identifies lower case letters in random order.

CMS: _ Given the lower case letters in random order, the student
correctly identifies each letter with percent
accuracy.

1.14.7 Pairs uppeé and "lower case letters.
CMS: When presented with the upper and lower case letters, the
. student pairs upper and lower case lettzrs with per- .
cent accuracy. e

1.14.8

1.14.9




\ ‘I' 1.15.0

1.15.1

CMS:

1.15.2

CMS:

1.15.3
CcMS:

¢

N\

1.15.4

CMS:

1.15.5

Develops a sight vocabulary.

Matches single words.

CGiven two identical groups of printed words, the student
matches the words with percent accuracy. )

Finds single words.

Presented with a group of printed words and asked to select
given words, the student finds (i.e., points, selects) the
correct words out of times.

Reads single words.
Presented with single words at his/her reading level and

asked to wread them, the student orally reads the words with
percent accuracy.

Matches two or more word phrases.”

Gven two or more identical groups of word phrases, the
student matches the word phrases with percent accturacy.

Finds two or more word phrases.

Presented with two or more printed word phrases and asked
to select given phrases, the student finds (i.e., points,
selects) them with percent accuracy.
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1.15.7

CMS:

1.15.9

CMS:

1.15.10

CMS:

Reads two or mdore word phrases. -

Presented with identical groups of two or more word phrases
at his/her level and ask to read them, the student reads
the words with percent accuracy. .

B

Matches words with pictures/objects.

Given words and related picture/objects, the student matches
the words with the picture/objects with percent
accuracy.

-

Finds words with pictures/objects.

N - <
Presented with words and related pictures/objects and asked
to select given words, the student finds (i.e., points to,
selects, indicates) the words with percent accuracy.

D)

Reads words related to pictures/objects.

When given words and related pictures, the student orally
reads the words percent of the time. »

Matches words related to numbers.

When given groups of words and related numbers, the student

matches the words andthe numbers.

-




* .
‘ . . 1.15.11 Finds words related to numbers.

-

, CMS: Civen groups of words,»thé'student finds fi.e.,nppints to,
' selects,_s&atqs) words representing the given numbers.

en

By - A

-

; 1.15.12 Reads words related to numbers.
. CMS: Given a group -of words, the studen%forally reads words which
F) ' - represent the specified numbers. '

-

) 1.15.13 Reads selection(s) of essential vocabulacy words.

¢ CMS: When presented with a selection of essential vocabulary words
(i.e., Wilson's, Dolch list, ...), the student orally reads

. them with * percent, accuracy.

¢ ) e 3

. - . 1.15.14 ‘Reads selection(s) of functional words.
° . Y . N o .
. CMs: When given a selection of functional words (i.e., exit,
danger...), the student orally reads them with percent

accuracy.

-

1.15.15

1.15.16




1-1600'-
. 1.16. %

CMS:

1.16.2

1.16.3

——

.Reads aloud sounds of consonants.

Utilizes a particular reading program. . .

Reads’ language-experience stories.,

When asked to read a language-experience story'written by
the individual or class, the student orally reads to the
teacher's satisfaction.

&

Reads words in stories,

t @

When presented with a story at student's reading level, the
student reads (i.e., decodes, recognizes) words with
percent accuracy.

7 ©
Demonstrates skills of phonetic analysis.

When ﬁ'andqmly presented with the consonant letters, the stu-
dent feads aloud the correct sound with
. 7 accéuracy.

percent




. 1.17.2

CMS:

1.17.3

CMS:

CMS:

1.17.5

CMS:

1.17.6

1.17.7

- e o

Reads aloud sounds of vowels. \

When randomly presented with the vowel letters, the student
reads aloud the correct sounds with percent accuracy.

Reads aloud sounds of blends.
When rande 'y oresented with the blend fbrmation (i.e., b1,

fl, fr) le.t the student reads aloud the correct sound:
with pvi -at accuracy.

Reads aloud sounds »f digraphs.

When randomly presented with printed digraphs, the student
reads aloud the correct sounds with percent accuracy.

Reads aloud to blend consonants and vowels.
Wher. presented with a 1ist of consonant-vowel-consona..t

(cvC) formations, the student blends them ipto a single
sound unit (i.e., nonsense words, such as fud, ked, tep).

Reads aloud to decode words. !

When presented with a variety of phonetically regular words

. at the student's reading level, the student reads aloud to
_decode.

33
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1.17.8

1.18.0

1.18.1

CMS:

1.18.2

CMS:

1.18.4

CMS:

Demonstrates structural analysis skills.

Separates compound words into root words.

Given a group of ten or more compound words at the student's
reading level, the student separates the root words into
compound words by circling each root word, with per-
cent accuracy.

Separates prefixes from root words.

Given a group of ten or more words at the stgdent'e reading
level, the student separates the prefixes from the root
word by underlining the root word and circling the prefix,
with percent accuracy. ’

Separates suffiges from root words.

Given a group o} ten or more words at the student's reading
level, the student deparates the suffixes from the root word
by underlining the root word and circling the suffix, with
percent accvracy.
\

vl

|
()

N
Gives plural forms.

Given a list of ten or more singdlar nouns, the student
correctly adds the s, es, or ses enc.ug to the words with

—

percent accuracy.




1.18.5

CMs:

1.18.6

CMS:

1.18.7

CMS:

1.18.8

CMS:

1.18.9

CMS:

Adds correct endings to words, doubling last comsonant
to make the past tense. .-

Given a list of ten or more words, some requiring doubling

of the last consonant (i.e., hop, ask, sit, ship, trot, walk),
the student adds correct past tense ending only to each word
where the doubling the final consonant rule applies, with

percent accuracy.
{

Adds correct endings to words by changing y to i.

Given a list of ten or more words ending in y, some requir-

ing changing the y to i before adding endings (i.e., hurry,

boy, ...), the student adds endings, changing only the words
where the y to i rule applies. }

Adds correct endings to words dropping final e.

Given a list of ten or more words ending in e, the student
adds the endings only when the "dropping the final e" rule
applies (i.e., hope/hoping, love/loving, ...) with

percent accuracy.

Adds correct endings to words ending in f and fe.

Given a list of ten or more words (i.e., calf, half, knife)
ending with f and fe, the student adds correct endings by
changing £ or fe endings only where the "ves'" rule applies,
with percent accuracy.

Divides words into syllables.
Given a list of ten or more words of two or more syllables
at the student's reading level (i.e., welcome, separate, .

whisper, ...), the student correctly separates each word into
syllables by use of slash mark (i.e., wel/come) .

35
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1.18.10

1.18.11

1.19.0
1.19.1

CMS:

1.19.2

CHMS:

1.19.3

CMS:

Uses clues in reading.

Uses picture clues for unknown words.
When presented with a paragraph about a picture, the

student figures out unknown words by associating them
with the content of the paragraph and the picture.

Uses configuration clues for remembering new words.
When presented with a list of ten or more words of different

configuration, the student uses the shape of the letters to
aid him in identifying the word.

Sounds cut unknown words.
When given a list of ten or more phonetically regular

unknown words, the student pronounces (i.e., reads) the
words by sounding them out percent of the time.

36
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1.19.4

1.19.5

Uses comprehension skills.

Relates events of stories.

Upon request of the teacher, the student relates (i.e.,
associates, recites, tells) the events of a story which
te has just completed reading (i.e., silently or orally)
to the teacher's satisfaction.

1.20.2 Relates steps in a process.

CMS: After reading the steps in a process (i.e., recipe, work
task outline, field trip outline, craft project outline)
and upon request of the teacher, the student relates
the steps in proper sequence percent of the time.

Identifies sequence of ideas or events.

After reading a story and upon request of the teacher
immediately afterwards, the student identifies (i.e.,
matches, points to, names, associates, recites) the sequence
of events in the storv to the teacher's satisfaction.




1.20.4

CMS:

1.20.5

CMS:

1.20.6

CﬁS:

1.20.7

CMS:

1.20.8

CMS:

Relates cause and effect relétionships.

After reading a story and upon request of the teacher,

the student celates (i.e., verbally distinguishes) between
the cause and effect relationships which pertain to the
characters and events in the story with percent
accuracy.

Distinguishes between statements of reality and unreality.

After reading a sterv and being presented with certain
statements from the story by the teacher, the student
verbally distinguishes statements based on reality (i.e.,

facts, truth, existence) and those based on unreality (i.e.,

nonfactual, fantasy, nonexistence, ...) to the teacher's
satisfaction.

Relates anticipated outcomes.

While reading a story and being purposely interrupted by
the teacher with a question about a possible outcome for
it, the student verbally anticipates (i.e., guesses,
estimates, hypothesizes...) what the outcome will be, to
the teacher's satisfaction.

Relates reactions and motives of story characters.
After being presented with a character and sitwation from

a story, the student tells how the character felt about
the situation and why he acted as he did.

Draws inferences from reading materials.
After reading a 1list of three or more selected statements

provided by the teacher, the student verbally draws infer-
ences from the statements with percent accuracy.

38
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1.20.9

CMS:

1.20.10

1.20.11

CMS:

1.20.12

1.20.13

Draws conclusions from reading materials.

After reading a selection chosen for the student by the
teacher, the student verbally draws appropriate conclusions.

States main idea of selection.

After reading a selection chosen for the student by the
teacher, the student states the main idea of the selection
out of times.

Summarizes.

After reading a story or selection assigned to the student
by the teacher, the student immediately summarizes the con-
tent (i.e., main idea, .sub-points, characters, events, con-
clusions) to the teacher's satisfaction.




1.21.0
1.21.1

CMS:

1.21.2

CMS:

1.21.5

Reads silently.

Reads without 1lip movement.

Given the task of silently reading a passage selected by
the teacher, the student performs the request without
visible signs of 1ip movement.

Adjusts reading rate to type of reading material.

When given selected reading materials, the student volun-
tarily adjusts his reading rate and maintains comprehension
as measured on a comprehension test.

Adjusts reading rate to level of difficulty.

When given selected reading materials, the student volun-
tarily adjusts his reading rate to the difficulty of the
material and maintains comprehension as measured on a
comprehension test.

Adjusts reading rate to his purpose for reading.

When assigned reading selections and told the purpose for
each selection (i.e., enjoyment, general content, specific
facts), the student adjusts his reading rate to the
intended purpose as judged by the teacher.




1:21.6

[Study Skills)

1.22.90

1.22.1

CMS:

1.2:.2

1.22.3

CMS:

1.22.4

CMS:

Demonstrates dictionary skills.

Alphabetizes by first letter.

Given a list of ten or more words with unlike first letters,
({.e., am, cat, goat), the siudent recopies the list in
correct alphabetical order out of times.

Alphabetizes words.

Given a list of ten or more words with the same first letter
(i.e., arm, am, ankle), the student recopies the list of words in
correct alphabetical order out of times.

Locates words in dictionary.

Given a dictionary assignment to find words, the student
ind:zpendently locates "designated words in the dictionary
percent of the time.

14

Pronounces words according to diacritical markings.

" Given a list of ten nr more words marked with diacritical

markings (i.e., feb' roo-er'i), the student correctly
pronounces out of words.

41
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1.22.5 Locates homonymg,

CMS: Given a list of ten or more words that have a homonym, the
student uses dictionary skills to locate out of
correct homonyms.

1.22.6 Locates synonyms.

CMS: . Given a list of ten or more words that have synonyms, the
student uses dictionary skills to locate out of
correct synonyms.

1.22.7 Locates antonyms.

CMS: Civen a list of: at least ten words that have antonyms, the
student uses dictionary skills to locate out of
correct antonyms.

1.22.8

42
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‘ ' 1.23.0

1.23.1

CMS:

1.23.2

1.23.3

CMs:

1.23.4

IMS:

1.23.5

Uses study skills.

Uses table of contents.

When given the task of selecting information from published
material (i.e., book, magazine, reference book), the student
employs the table of contents to locate information to the
teacher's satisfaction.

Employs index to locate information.

When provided with a list of at'least ten words describing
topics in a book, the student correctly uses the words and
index to locate information.

Uses encyclopedias/atlases/supplementary texts.

Given instruction on use of the encylopedia/atlas/supple-
mentary text, the student independently locates

topics (i.e., famous people, countries) to the teacher's
satisfaction.

Locates headings and sub-headings of topics.

When given'three or more written articles, the student
outlines the headings and sub-headings of topics in each
article with percent accuracy.

Uses reference materials. -

Given an assignment to write a report and use reference
materials, the student names different resources used.
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1.23.6

CMS:

1.23.7

1.23.8

1.24.0
1.24.1

CMS-

1.24.2

{ \ CMS:

Usés resource people.
Given an assignment to make a report, the student names the

people (i.e., employers, workers, counselor, teachers,
librarians) used as resources, when presenting the report.

Demonstrates readiness for writing.

Helds writing instruments correctly.

Civen a common writing instrument (i.e., pencil, pen,
crayon, chalk), the student holds the instrument in the
accepted manner. i e . -

Performs pre-writing exercises.

. 7 N
Given instruction and materials, the student pecrfuiums pre-
writing exercises (i.e., unstructured.scribbling, drawing
on blackhoard or large sheets of paper, painting wi;h brush
or finger painting) to the satisfaction of the teacher. N

4h o
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1.24.3

CMS:

1.24.4

CMS:

1.24.5

1.24.6

CMS:

1.24.7

1.24.8

-

Traces "around objects.

Given instruction and materials, the student traces witbh his " °

hand' around the outside of an° object (i.e., cup, ball, book, )

.++), to the teacher's satisfii‘ion. . )

~2

/ i

Traces over dotted -lines.

Given instruction and materidls, the student traces over
dotted lines to the satisfaction of the teacher. ‘

P 4 1

Copies straight lines.

Given instruction' and materials, the student copies over
straight lines (f.e., horizontal, vertical, diagonal) to

the satisfa¢tion of the teacher.

e e -

" Copies curved lines. o

Given instruction and materials, the student copies curved
lines (i.e., circle, waves) to the teacher's satisfaction.

~
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1.25.2

CMS:

3 ‘ 1.25.3
CMS:

-

1,25.4

U

Demonstrates manuscript writing.

N a

Copies letters and numbers independently,.

Given the assignment to independently copy letters and
numbers, the student uses a model (i.e., carboard letter-
img cards, blackbSard, prepared materials) to copy letters
-and numbers which are legible, to the teacher's satisfaction.

Uses correct spacing between letters/words.

. 5 .
Given the task to use correct space between letters/words,
the student demonstrates his adequacy by copying a model,
" appropriately spacing letters/words to the teacher's

K satisfaction.

i

o

Writes, numerals/letters without visual model.

Giveﬁlan oral ‘instruction.to write numerals/letters without
a visual model, the student writes legible numerals/letters.




1.26.1

CMS:

1.26.2

CMS:

1.26.3

CMS:

1.26.4

CMS:

1.26.5

hemonstrates cursive writing.

Forms cursive letters correctly.

When asked to write any of the upper or lower case cursive
letters, the student forms cursive letters correctly.

Converts letters correctly. -

Civen the task of correctly converting letters from man-

uscript to cursive writing, the stud_nt demonstrates his
ability to do so by producing th& letters legibly from
memory nercent of the time.

Writes name.

Given previous instruction, the student writes his name
correctly and legibly to the teacher's satisfaction.

Writes words from verbal cue.

When given oral instructions to write words, the student
correctly writes the words.

-




1.26.6

|Basic Mathematics

1.27.0
1.27.1

CMS:

1.27.2

1.27.3

CMS:

1.27.4

CMS:

Demonstrates math readiness. f

Matches geometric shapes.

When given two sets of cards containing the same geo-
metric shapes, the student matches lﬁke cards from each
set. !

Finds geometric shapes. ,

When paésented with a mixed group c* geometric shapes
and asked to find a name shape (i , circle, triangle...),

the student selects the correspondiug-shape.

/
Names geometric shapes. \

|
When presented with the series of | ~ometric shapes (i.e.,
circle, square) by the teacher, thi ‘tudent names each

shape correctly.

7 \

. ‘Matches like numbers. \

When presented with a set of numeral cgrds containing two of
each numeral from 1 to 100 in random orﬁer, the student will

- pair the numerals. \

\
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AN
. 1.27.5 _ Matches equivalent sets.

CMS: \ en given a series of problems to match equivalent sets
on. a work sheet, the student demonstrates by matching the
equivalent sets by drawing a line between them.

- 1.27.6 Finds equivalent sets.

CMS: When given a series of problems to find equivalent sets
from a work sheet containing a model, the student success-
fully draws a line from the model to the corresponding
equivalent set,

[

1.27.7 Identifies unequal sets.

CMS: When given a series of problems to identify sets unequal
to a model set on a worksheet, the student marks (i.e.,
circling, crossing...) the unequal sets.

1.27.8

1.27.9 » !

. ‘ ' , . © 49




1.28.0
1.28.1

CMS:

1.28.2

1.28.3

CMS:

1.28.4

1.28.5

CMS:

Couats by rote orally.

Couiits by rote from 1 to 10.

When asked by the teacher to count by rote orally from

1l to 10, the student states each number clearly, unhesi-
tatingly and in correct sequence percent of the
time.

Counts by rote from 1 to 20.

When asked by the -teacher to count by rote orally from

1l to 20, the student states each number clearly, unhesi-
tatingly and in correct sequence percent of the
time.

Counts by rote from 1 to 50.

When asked by the teacher to count by rote orally from

1 to 50, the student states each number clearly, unhesi-
tatingly and in correct sequence percent of the
time.

Counts by rote from 1 to 100.

When asked by the teacher to count by rote orally from
1l to 100, the student states each number clearly,
unhesitatingly and in correct sequence _ percent of
the time.

Counts by fens to 100 by rote.
When asked by the teacher to count by rote orally by

tens to 100, the student states each numbér clearly and
in correct sequence percent of the time.

50
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1.28.6

CMS:

1.28.7

CMS:

1.28.8

CMS:

1.28.9

CMS:

1.28.10

CMS:

Counts by fives to 100 by rote.

When asked by the teacher to count by rote by fives to
100, the student states each number clearly and in
correct sequence percent of the time.

Counts by twos to 100 by rote.

When asked by the teacher to count by rote by twos to
100, the student states each number clearly and in
correct sequence percent of the time.

Counts by twenty-fives to 100 by rote.

When asked by the teacher to count by rote by twenty-
fives to 100, the student states each number clearly
and in correct sequence percent of the time.

Counts by fifties to 100 by rote.

When asked by the teacher to count by rote by fifties
to 100, the student states each number correctly and in
correct sequence - percent of the time.

4

Counts to and from a number.

Upon request, the student counts by rote orally to and
from a given number (2-100) by ones (counting by ones to
20, counting by ones from 20 to 0) stating each number
clearly and in correct sequence percent of the time.

\




1.28.11

CMS:

1.28.12

CMS:

1.28.13

1.28.14

1.29.0
1.29.1

CMS:

‘Counts forward.

After learning the concent of ''forward,' upon request the
student counts forward bv rote orally from a number 0-100
given him by the teacher. -

Counts backwards.

After learning the concept "backward' and upon request, the
student counts backward by rote orally from a number 0-100
provided him by the teacher.

Counts given objects.

Counts to 10.

Upon request, student counts one to ten given objects
with percent accuracy.

52
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1.29.2

cMS:

1.29.4

CMS:

1.29.5

CMS:

1.29.6

CMS:

Counts from 10 to 20,

Upon request, the student counts ten to twenty given
objects with percent accuracy.

Countg from 20 to 50.

Upon request, the student counts twenty to fifty given
objects with percent accuracy.

Counts f;om 50 to 100.

Upon request, the student counts fifty to one hundred
given objects with percent accuracy.

Counts by fives to 100.

Upon request, the student counts five to one hundred
given objects by fives with percent accuracy.

Counts by tens to 100.

Upon request, the student counts ten to one hundred
given objects by tens with percent accuracye.




1.30.0 Recognizes numerals.

1.30.1 States names of numerals 1 to 10.

cMS: When asked and presented with a written numeral 1-10, the
student states the name of the numeral.

1.30.2 States names of numerals 10 to 20.

. CMs: When asked and presented with a written numeral 10-20, the
student states the name of the numeral.

States names of numerals 20 to 50.

When asked and presented with a written numeral 20-50,
the student states the name of the numeral.

1.30.4 States names of numerals 50 to 100.

CMS: When asked and presented with a written numeral 50-100,
the student states the name of the numeral.

1. 30.5




‘ | 1.30.6

1.31.0 Sequences numerals.
1.31.1 Groups numbers in proper sequence, 1-10.
0
Qs: When given ten number cards with numerals 1-10 in mixed
order, the student lays them out in proper sequence
(1"10) °
1.31.2 Groups numbers in proper sequence, 1-20.
CMS: When given twenty number cards with numerals 1-20 in mixed

order, the stydent lays them out in proper sequence (1-20).

1.31.3

1.31.4

o 55
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1.32.0
1.32.1

Qis:

1.32.2

CcMS:

1.32.3

CMS:

1.32.4

1.32.5

Writes numerals in sequence.

Writes numerals 1 to 10.

EYY
When asked, the student writes from 1-10 in proper seauence.

Writes numerals 10 to 20.

When asked,_ the student writes from 10 to 20 in proper
sequence.

3

Writes numerals by tens to 100.

When asked, the student writes by tens to 100 in proper
sequence. .

(%
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1.33.0 Recognizes math svmbols.

1.33.1 Explains + .

CMS: When asked, the student explains that + means add.

Explains - .,

'
i

Vhen asked, the student exnlains that means subtract.

1.33.3 Explains = ,

CcMS: When asked, the student explains that = means equals.

\

Explains X .

When asked, the student explains that means multiply.

1.33.5 Explains ¢ .

Qs: When asked, the student explainq tpat

1.33.6

1.33.7




Recognizes math words.

\Explains add.

When presented the word ADD, the student explains its
meaning.

1.34.2 Explains subtract.

\
CMS: When presented-the word SUBTRACT, the student explains
’ its meaning.

1

{ ' ~§$<e
" -
\
\
'

1.36.3 Explaing equal.

MSs: When presented the word EQUAL, the student explains its
meaning. ' S : : '
N

Explains multiply.

When presenfed the word MULTIPLY, the student explains its
meaning. . .

;

|

1.34.5 Explains divide.

s When presented the word DIVIDE, the student explains its
meaning. -

\

1.34.6




.
.
* .

1.34.7.

1.35.0-
1.35.1

CMS:

1.35.2

CMS:

1.35.4

MS:

Solves additiogfproblems.:

Writes ‘total after counting objects.

Given up to objects to count, the student counts the
objects and writes the correct total.

>
el

Adds to a number (1 to 10) and finds the sum.

Given -the task theﬂstudent adds 1 to a given number from
1 to {9 and’ finds ‘the sum accurately . percent of the
time . * v N

~

o

L\ "“'llni_ﬂ ‘

-~

Adds 2—dig1t aumbpvs vithout carrying.

" Given ;he taak,‘the student adds 2-digit numbers without

carrying with ‘ ?ercent accuracy.

. . P \'&

r

_Adds two of more place numbers with carrying.

Having received instruction and praét\ice in adding two or
more digit numbérs which require carrying, the student
solves at least ten problems correctly in a ~minute
time period.




1.35.5

CMS:

1.35.6

1.35.7

1.36.0
1.36.1

MS:

1.36.2

CMS:

Adds three or more columns and - finds the sum.. v
Havink grevious experience and g{ven the task the student
adds three or more columns of numbers (1.e., with/without

carrying)  and finds the sums accurately perdent of
the time. .

F

¥

éq}ves subtraction problems.

Subtracts 1 from (1 to 10) and finds answer.

"Having. had previous experience and given the task, the

student subtracts 1 from a given number from 1 to 10 and
finds the sum accurately percent .of the time. -~

. s

Subtracts twa-digit numbers without borrowing.

Having received instruction and practice in subtracting
two-digit numbers from two-digit numbers without borrow-
ing, the student solves these problems with per-
cent accuracy.

¥4




1.36.3

CMS:

" 1.36.4

1. 36.5

1.37.0

1.37.1

1.37.2

c

H

Subtracts two or more ,place numbers with borrowing.

'Gixen suﬁtractioﬁ ﬁroblems where a two or more place
* number 18 to be subtracted with the problem involving

borrowing, the student correctly solves the probl:zms
percent of the time.

Solves multiplication problems.

Multiplies by twos.

When randomly presented probiems involving multiplying the
numbers 0 to 10 by 2, the student solves the problems

out of times.

Multiplies by threes.
When rhndomiy presented with problems involving muitiplying

the numbers 0 to 10 by 3, the student solves the problems

out of times.
|
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1.37.3 Multiplies by fours.

CMS: When rahdomly presented with problems involving muitiplying
the numbers O to 10 by 4, the student solves the prablems
out of times.

1.37.4 Multiplies by fives.
CMS: When randomly presented with problems involving multiplying
‘ the numbers O to 10 by 5, the student solves the problems
, out of times. ‘
1.37.5 Multiplies by sixes.
CMS: | When randomly presented with problems involving multiplying .
the numbers 0 to 10 by 6, the student solves the problems \
out of times. ‘
. \;
1.37.6  Multiplies by sevens.
/ CMS: When randomly presented with problems involving multiplving
‘ { the numbers 0 'to 10 by 7, the student solves the problems ‘
i out of times. " *
{
1.37.7 Multiplids by eights.
i
. CMS: r When randomly presented with problems involving multiplying
f the numbers O to 10 by 8, the student solves the problems
out of times. ‘
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1.37.8

CMS:

1.37.9

1.37.10 °

1.38.0
1.38.1

CMS:

. 1.38.2

CMS:

>

Multiplies by nines.

When randomly presented with problems involving multiplying

the numbers 0 to 10 by @, the student solves the problems
out of zimes.

Solves division problems.

Divides by twos.

Given previous instruction and without use of a math aid, -

the student divides an even or odd number by 2 with

) percent accuracy.
B ———— -
i

Divides by threes.
Givén previous instruction and without use of a math aid,

the student divides an even or odd nuqber by 3 with
_ percent accuracy.
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1.38.3 Divides by fours.

CMS: Given previous instruction and without use of a math aid,
the student divides an even or odd number by 4 with
percent accuracy.

1.38.4 Divides by fives.

.-f N
CMS: Giveh previous instructfon and’ without use of a math aid,
the student divides an even or odd number by 5 with
percent accuracy.

~

1.38.5 Divides by sixes.

o

CMS: Given previous instruction and without use of a math aid,
the student divides an even or odd number by 6 with
percent accuracy. ‘

1.38.6 Divides by sevens. «
CMS: Given previous instruction and without use of a math aid,

the student divides an even or odd number by 7 with
percent "accuracy. -

1.38.7 Divides by eights.
CMS: Given previous instruction and without use of a math aid,

' the student divides an even or odd number by 8 with
percent accuracy.

r~ 7




1.38.8

CMS:

1.38.9

CMS:

1.38.10

CMS:

1.38.11

CcMS:

1.38.12

Divides by nines.

Given previous instruction and without use of a math aid,
the student divides an even or odd number by 9 with
percent accuracy.

Divides by tens.

Given previous instruction and without use of a math aid,
the student divides an even or odd number by 10 with
percent accuracy.

Divides by a one-place number without remainders (i.c.,
3/27).

Given previous instruction and without use of a math aid,
the student divides by a one-place number without remain-_
ders with percent accuracy.

Divides by a one-place number with remainders (i.e., 3/28).

Given previous instruction and without use of a math aid,
the student divides by a one-prlace number with remainders
with .percent accuracy.

Divides by two or more place numbers without rema{nders
(i.e., 10/20).

Given previous instruction and without use of a math aid,
the student divides by two or more place numbers without
remainders with percent accuracy.




2

Divides by two or more place numbers with remainders (i.e., ‘
©10/21).

Given previous instruction and without use of a math aid,

the student divides by two or more place numbers with
remainders with percent accuracy.

1.38.14

——

|Fractions-

1.39.0 Identifies fractional parts.

1.39.1 Divides a whole into fractional parts.
CMS:. Given prior imstruction and without use of a math aid,

the student divides a whole into fractional parts with
percent accuracy.

Interprets the functions of a numerator.

Civen a course of instruction, the student can tell what
the numeration of a fraction represents.




1.39.3

CMS:

1.39.4

1.39.5

1.40.0
1.40.1

CMS:

“ 1.40.2

CMS:

Interprets functions of a denominator.

GCiven a prior course of instruction, the student can tell

what the denominator of a fraction represents.

Adds fractions. .

Adds like fractions.
Given prior instruction and without aids, the student adds

like fractions (i.e., 1/2 + 1/2) with percent
accuracy.

Adds unlike fractions.

Given prior instruction and without aids, the student adds
unlike fractions (i.e., 1/4 + 1/2) with - percent
accuracy. -’
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1.40.4

1.40.5

1.41.0

1.41.1

CMS:

Adds mixed numbers.

Given prior instruction and without aids, the student adds
mixed numbers (i.e., 1/4 + 1 1/2) with percent
accuracy.

Subtracts fractions.

Subtracts like fractions.

Given prior instruction and without aids, the student sub-
tracts like fractions (i.e., 3/4 - 1/4) with percent
accuracy.

Subtracts unlike fractions.

Given prior i.struction and without aids, the student sub-
tracts unlike fractions (i.e., 3/4 - 1/2) with percent
accuracy.




‘ 1.41.3 Subtracts mixed numbers.

CMS: Given prior instruction and without aids, the student sub-
tracts mixed numbers (i.e., 1 1/3 - 1/4) with percent
accuracy.

1.41.4

1.41.5
F"-\'"‘m—-‘// - -
4 -
1.42.0 Multiplies fractions.
1.42.1 Multiplies like fracgions.
CMS: Given prior instruction and without aids, the student.
multiplies like fractions (i.e., 1/2 X 1/2) with
percent accuracy. -
|
1.42.2 ‘Multiplies unlike fractions.
CMs: Given prior instruction and without aids, the student
2 multiplies unlike fractions (i.e., 3/4 X 1/2) with

percent accuracy.
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Multiplies mixed numbers.
Given prior instruction and without aids, the student

multiplies mixed numbers (i.e., 1 3/4 X 1/3) with
percent accuracy.

Divides fractions.

Divides like fractions.

Given prior instruction and without aids, the student divides
like fractions (i.e., 3/4 # 2/4) with percent accuracy.

Divides unlike fractions.

Given prior instruction and without aids, the student divides
unlike fractions (i.e., 3/4 + 1/2) with percent
accuracy.

»
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1.43.3

1.43.4

1.43.5

1.44.0

1.44.1

1.44.2

CMS:

Divides mixed numbers.

Given prior instruction and without aids, the student divides
mixed numbers (i.e., 1 3/4 + 1/3) with percent
accuracy. : : j

Converts fractions.

Reduces fractions to lowest terms.

Given previous instruction and without aids, the student
will reduce a fraction to its lowest terms (i.e., 2/4 = 1/2)

with percent accuracy.

Changes whole numbers to fractions.

Given previous instruction and withoug aids, the student
will change whole numbers to fractiots (i.e., 2 = 8/4) with
percent ’accuracy.

n




l1.44.4

CMS:
"y

1.44.5

CMS:

2 -
<

Changes improper fractions to whole numbers. -

Given ‘previous’ instruction and withou; aidé; the )
studen® will change improper fractiaons to whole num-
bers (1.e., ?/3 = 3) with .percent accuracy, *

Changes mixed numbers ta improper fractions.

Given ﬁrevious instryction and without aids, the student
will change mixed numbers to imrproper fractions (}le.,
11/4 = 5/4), with percent accuracy. .

‘ v . ~

Changes improper fractions to mixed numbers,

Giveh previous instruction and without aids, the student
will change improper fractions to mixed numbers (i.e.,
7/3 = 2 1/3) with - percent accuracy.

- ~r
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v ,ﬂl 3ecimals|

L. 1.45.0°
T,

1.45.1

[

< CMs:

N

, CMS:

.7 T1.45.3

CMS:

”n

~ .

- Solves decimal problems.

Recognizes decimals as part of a whole number.

. When asked to define decimals, the student describes

-+ 'a decimal as part of a whole .number.

S 1527

- - - ,\

Adds decimals. . ~
! ~

Given 20 or more decimal problems that' involve addition,
the.student correctly solves out ‘of problems.

» i

, Subtracts decimals.

o

- decimals, the student correctly solVes
( . ‘problems.. -

Given 20 or more problems involving subtraction of
out of

/‘ €
Multiplies a whole anber by a decimal.
S . -
Given -20 or mote problems involving multiplication of 1

a whole number:by a decimal, the student correctly solves
out of* problems.

\

« Multiplies a décimal by a decimal.

Given 20 or more proolems involving multiplicafion of a
decimal by a déc}mal the student correctly solves

+  out of | problems.
— . o |

3
1
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1.45.6 Divides a decimal by a whole number.

Given 20 or more problems involving division of decimals

CMS:
by whole numbers, the student correctly solves out
' of problems. .
{ 1.45.7 Diyides a whole number by a decéimal.
| cMS: * Glven 20 or more problems involving dﬁvision of whole
i - numbers by decimals, the student corr ctly solves
‘ out of problems. i -
. ' ‘i
| = B
i‘ _x
| 1.45.8 Divides a dec#m{i by a decimal. -
| K
f CMS: Given 20 or more problems involving division of a decimal
' by a decimal, the student correctly solves out of
| problens.
i
; 1.45.9
l‘ ' - a-— ’//>— N !

1.45.10




1.4

6.0
1.46.1

CMS:

1.46.2

CMS:

1.46.3

CMS:

.-

1.46.4

CMS:

v

1.46.5

CMS:

Tells Time.

Tells time to the hour.

When presented with 10 or more standard clock faces,
some showing "o'clock," the student selects those faces
showing o'clock and tells the correct time.

Tells time to the half hour.

When presented with 10 or more standard clock faces,
some showing the half hour, the student selects those
faces showing half hour and tells the correct time.

P

Tells time to the quarter hour.

When presented with 10 or more standard clock faces,

some showing the quarter hour, the student selects those
faces showing the quarter-hour and tells the correct )
time. -

Tells time by five minutes.

When. presented with 10 or more standard clock faces,
with each hand pointing directly at a number, the student
tells the correct time (i.e., 2:10, 3:25, 4:45...).

Tells time to the minute.
[

When presented with 10 or more standard clock faces with
minute hands at various points, the student tells the
timé to the nearest minute.

1




'1.46.6 Can add time.

CMS: Given a stated time (i.e., 1:15) and a unit of time (20
minutes), the student adds the unit to the time and tflls
the new time (i.e., 1:15 + :20 = 1:35).

1.46.7 i
1.46.8 ‘
.
A
1.47.0 Writes time.

1.47.1 Writes time to the hour. |

CMS: When asked to write the time to a specific hour, the student

writes the correct time (i.e., 3:00, 3 o'clock).

1.47.2 Writes time to the half hour. *

CMS: When asked to write the time to a specific half hour, the

student writes the correct time (i.e., 3:30, half-past 3).
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1.47.3

CMS:

1.47.4

CMS:

1.47.5

1.47.6

1.48.0
1.48.1

CMS:

Writes time to the quarter hour.
When asked to-write the time to a specific quarter hour,

the student writes the correct time “(i.e., 3:15, 3:45,
quarter after, ...).

AN N

Writes time to the minute.

Wher. asked to write the ‘time to a specific minute, the
student writes the correct time (i.e., 2:01, 2:36...). -

Interprets terms involving time.

Explains a.m., p.m.

Given the opportunity to learn about and recognize the time
symbols (i.e., a.m., p.m.), the student explains their mean-
ing and employs them in an appropriate man.aer.
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1.48.3

CMS:

1.48.4

2

1.48.5

1.49.0
1.49.1

CMS:

Explains yesterday, today, tomorrow. .
Given the opportunity to learn about different time periods
(i.e., yesterday, today, tomorrow), the student explains
their meaning and employs them in an appropriate manner.

Explains common time expressions.

Given the opportunity te learn about different time expres-
sions (i.e., half-past, till, before, after), the student
explains their meaning and employs them in an appropriate

manner. '

. 'v\ -
Memorizes order of calendar.

Names days of week in sequence.

When asked, the student names the days of the week in
sequence beginning with any day, out of times.

78




1.49.2

Names months of year in sequence.

CMs: When asked, the student names the months of the year in
sequence beginning with any month, “out of times.

1.49.3 Tells simber of days in week. R

" ’ CMS: When asked, the student tells ti.e number of days in a week
out of times.

1.49.4 Tells number of days in month.

CMS: When asked, the student tells the number of gdays in any
given month without use of a calendar &isg., 28, 29, 30, \
31).

1.49.5 Tells number of weeks in month.

CMS: When asked, the student tells the number of weeks in a -
month without the use of a calendar (i.e., 4, 5).

1.49.6 Tells number of months in year.

CMS: When asked, the student tells the number of months in a
year . out of times.




3

1.49.8 i

1.50.0 Reads calendar terms. ’ -

1.50.1 Reads days of week. - .
CMS: JWhen ptésented with the days of the week on the calendar or

written in random order, the student verbally 1dent1f1es
them (i.e., orally, written) by name.

]

1.50.2 Reads months of year.

CMS: When presented with the months ‘of the year on the calendar
or written in random order, the student verbally identifies
them (i.e., orally, written) by name.

°~

LN

1.50.3 Reads number of school days in a particular week.
CMS: Given a week contéining a holiday or other nonschool day

(days) and a calendar, the student verbally identifies the
number of school days in that week. )

4

1.50.4 Reads number of days in a particular month.

CMS: Given a calendar/gf a particular month, the student reads
the number of days in that month.

80
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1.50.5

1.51.0
1.51.1

CMS:

Reads number of weeks in a particular month.
Given a calendar of a particular menth, the student reads
the number of weeks in that month,

Reads calendar to solve a problem.

Given a calendar and a specific problem (i.e,, determine
day from date, date from day), the student reads the calen-

dar to analyze and solve the problem. o

Writes calendar terms.

Writes days of‘;eek in sequence.

When agked, the student writes the names of days in sequence
beginning with anv day and with percent accuracy.
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1.51.3

CMS:

1'5.1.4

1-51:5

1.51.6

1.51.7

CMS:

Writes months of year in sequence.

.When agked, the student writes the names of the months in

sequence beginning with any month and with percent
accuracy. - -

4

Writes number of school days in a particular week.
Given a week contaiming a holiday or other nonschocl days

and a calendar, the student writes the number of school
days in that week (i.e.,5, five; 4, four ...).

o

Writes numbér of days in a particular month.
Given a calendar of a particular month, the student writes

the number of days in that month ({.e., 30, thirty...).
< 1

©

Writes number of weeks in z particular moath.

Given a calendar of a particular month, the student writes
the number of weeks in that month (5, five).

Writes Eomplete date.

When asked, the student writes the month, day, and year
corresponding to a given date (i.e., January 3, 1974).

Writes word abbreviations for days.

When presented with a list of the days of the week, the
student writes their abbreviations (i.e., Mon. Tues., Weds.,...)

82
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1.51.8 w‘rites.,abbreviations for months.

7 "

CMS: When presented with a list of the 12 months, the student
writes their abbreviations (1.e.,\Jan., Feb., Mar., ...).

/ -
& - -

» o } . . .
' 1:51.9 N Writes abbreviation for complete date.
. - Yy B p
- CMS: ° When askeg, the student writes the date using numbers for
. months, day, and year (i.e., 7/30/79).
1.51.10 ’
1.51.11
[Measurements|
1.52.0 Identifies measurement terms.
1.52.1 Locates 1 inch, 1/2 inch, 1/4 inch, and 1/8 {nch on ruler.
éMS: Given a ruler, the student points to the 1 inch, 1/2 inch,

1/4 inch, and 1/8 inch marks out of times.

b
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. 1.52.2 Locates 1 inch, 1*foot, 1 yard on yardstick. . .
. . 4

*

s ‘ @ CMS: 4 Given a yardstick, the ;Qudent points to the 1 inch, 1 foot,
and 1 yard marks out of times.

”

1.52.3 Identifies various measuring spoons:. TR .

) /
CMS: When presented with various sized measuring-spoons (i.e.,
teaspoon, tablespoon), the student identifiessthe size
N . of each spoon: - .

r
-3
-

¢

1.52.4 Identifies various measuring cups.
CMS: When presented with var{ous sized measufing cups (1.e:§n

1/3 cup, 1 cup), the student identifies the size of
each cup. . '

1.52.5 Identifies various-sized containers.

-

T\ CMS: When presented with various- containers (i.e., pints, quarts, A
' gallons), the student correctly identifies each one
out of times.

i

Weighs'pounds and ounces on a weight scale.

Given a scale and instruction in its use, the student
accurately weighs items out o¥ times.

1.52.7 Identifies temperature on a thermometer.

CMS: Given a thermometer, the student lacates and states the
correct temperature out of times.
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' . ‘ 1.52.8 Uses measurirn; tools. . - I 2 o -
. LA J ~ . e ;
. " s .8
y : .CMS: Given various measuring tools (i.e., ruler, yardstick, ..
. L tape measure), the student méasures items with ]
* . percent accuracy. . ) - oo N
> T ‘ s _Jw - % ' \" . ) . ”r’ »- :
° ". 4 - * N g . - - ' : )
’ 1.52.9 - 5 o ' T
N4 ~ .
- *
& ) “ .
1.52,10 .
: U
@ :
- {\' -
1.53.0 Equates different measurements, g ‘
< 1.53.1 Equates 12 inches to 1 foot: ‘ .
. CMS* When asked, the student demonstrates that 12 inches is =~ . _
equal to 1 foot. ” .
.\"-;—— ’ m‘ \
1.53.2 Equates 2 pinte to a quart.
CHS: When askea, the student demonstrates that 2 pints are
equal to 1 quart. ) .
L. ' . 7 Y.
. o]
® o

ERIC

Aruitoxt provided by Eic:
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e . 1.53.3 Equ'ate& 16 ounces to 1 p‘Ound
- CMS: When asked the student demonstrates th 16 ounces are
,' equal to 1 pound.
- A‘: . o .
. 1.53.4 Equates 12 objects to 1 dozen,’
. - CMS: . Wher agked, the student demonstrates that 12 objects are
e equal to 1 dozen. : : .
. 2 . <
Te el L .
L . 1.53.5 -
- 8 , ‘ - ‘ - 4 \ ’/
\
" \\
[ 1 , ’
L1.53.6 .Y : ’ -
. - )
- +
B R ’
’ i 2’ : 5
1.54.0 Idegnif:l.es coins. . v,
o ) 705 Matches ‘similar co:l.ns.. '_; i 2
i . !' 5 s, A : .
b . CM8: * %‘ /When preae,nted pith 8- mixed group of coins, the student
S matches similar coins out" of times.
¢ v ot : ' - )
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1.54.2

CMS:

1.54.3

CMS:

1.54.4

1.54.5

1.55.0

1.55.1

* L3

CMS:

'I"

[

1

Finds designated coins in a group. *

{ Given a mixed group of coins, the student finds (i.e.,

points to, picks up) designated coins

times.

Names coins.

out of

Given a mixed group of coins, the student correctly names

each coin -

out of times.

Identifies currency.

Matches similar currencv.

-

When given a specific denomination of currency (i.e., $5

— bill) and asked to match it with like

rrencv, the student

matches the given currencv with bills from an assorted group

of cxurrency.

87
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1.55.2’ Finds designated currency in a ﬁroup.

CMS: Given a group of different currencies (i.e., 3, $5, $10,

P $20 bills), the student selects the designated currency

out of times.
1.55.3 Names currency.

CMS: Given a mixed group of currencies (i.e., $1, $5, $10, $20
bills), th: student correctly names each currency dut
of  times.

1.55.4
1.55.5

1.56.0 Counts money. -
1.56.1 Counts coins.

CMS: Given groups of assorted coins totaling different amounts,
the student correctly says/writes the total amounts
out of _ times.

88 3
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1

1.56.2

1.56.3

CMS:

1.56.4

1.56.5

1.57.0
1.57.1

CMS:

Counts currency.

Given groups of assorted currencies totaling different

‘amounts, the student correctly says/writes the total

amounts out of times.

Counts combinations of coins and currency.
Given groups of coins and currencies varying in amount,

the student says/writes the total amount with percent
accuracy.

Compares relative value of money.

Identifies various combinations of coins for given amounts.

When given a specific total, the student selects combtinations
of coins equaling that total (i.e., 35¢ = } dime and
1 quarter, or 3 dimes and 1 nickel).




1.57.2

CMS:

1.57.3

+ CMS:

1.57.4

1.57.5

Iuentifies various combinations of currency for given
amounts.

Given a specific total, the student selects various com-
binations of currency equalling that total (i.e., $10 =
1 five-dollar bill and five one-dollar bills, or 10 one-
dollar bills). ,

Identifies various combinations of coins and currency
for given arounts. -

Giveén a specific total, the student selects the com-
bination of coins:and currency equaling that total (i.e.,
$5 = 4 one-dollar bills and 4 quarters, or 3 one-dollar
bills and 4 fifty-cent pieces).

Figures money sufficient for purchasing.
Provides coins to cover purchaée.

When making a purchase (i.e., actual, simulated), the
student gives sufficient coins to cover the cogt of the

‘purchase out of times.

90
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1,58.2

CMS:

1.58.4

CMS:

1.58.5

CM8:

"1.58.6

1.58.7

CMS:

]

Counts change to equal purchase price.

When making a purchase (i.e., actual, simulated), the
student counts coins to equal the purchase price.

“rv

2

Provides currency to cover purchase.

When making a purchase (i.e., acutal, simulated), the
student gives sufficient currency to cover the cost of
the purchase.

Counts currency to equal purchase price.

When making a purchase (i.e., actual, simulated), the
student counts currency to equal the purchase price.

-9

Provides coins and currency to cover purchase.

When making a purchase (i.e., actual, simulated), the stu-
dent gives sufficient coins and currency to cover the cost
of the purchase out of times.

Counts coins and currency to equal purchase price.

'When making a purchase (i.e., actual, simulated), the stu-

dent counts coins and currency to equal purchase price.

States correct change from a purchase (i.e., coins,
currency, combination).

o

Following a purchase (i.e., actual, simulated), the stu-
dent states the correct change _out of ° times.
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1.58.8

1.58.9

92-q3-94
12%




AREA 2.0.0

PERSONAL AND SOCIAL AWARENESS

Definition

Area 2, Personal and Social Awareness, refers primarily to goals which con-
tribute to understanding and accepting oneself and getting along with other
people. Emphasis is placed on behaviors which improve interaction with
family, friends, neighbors, and community members. Attention is also given
to the development of personal values related to laws, traditions, and
citizenship.

Rationale for Instruction

The key to effective social living is related to the skills developed by

an individual as he learns to understand himself and to get along with other
persons. It is necessary- for an individual to ...tain skills in personal

and social awareness in_order to successfully adjust to our society. The
school must assist the learner to understand his behavior, to develop a set
of social values, and to achieve social skills that enable him to interact
effectively with other people. Since attitudes affect one's performance, it
is also important that the school help the student gain self-respect, and
the understanding and respect of other individuals.

Measurement Model

The teacher's guide includes model ¢riterion measurement statements (CMS).
They have been written to clarify the intent of sub-goals and to assist
teachers in:developing specific criteria for evaluating individual student
performance. Teachers are expected to adapt a model CMS and extend it to
more specific teaching situations. To illustrate, one sub-goal and CMS have
beer selected from Area 2 and are presented below. Also presented are two
examples extending the model CMS but written by teachers for a specific
student or class. The extended examples have been written to refiect
different curriculum levels.

i

2.0.0 PERSONAL AND SOCIAL AWARENESS

‘DeEendenci

2.10.0 Asks reliable sources for assistance and direction.

vl

BN

2.10.4 Identifies appropriate community agencies to ask for
+ assistance and direction.

CMS: Given a problem or situation, contrived or real, the stu-
dent states which community agencies will give assistance
and/or direction to splve the problem. o
95




Elemeritary
Level

Secondary
Level

-

Extended measurement statements:

When presented with situations which call for emergency
first aid, the student identifies an appropriate community
agency to ask for assistance.

When presented with the distric%-developed list of com-
nunity agencies, the student states at least two serviges
available from each agency. :
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‘ ' ~ AREA 2.0.0

PERSONAL»AND SOCIAL AWARENESS

lSelf'

2.1.0 Provides personal information orally.
e 2.1.1 States full name. |
. CMS: Jlpon request,'the student verbalizes from memory his full
name. :
2.1.2 States telephone number.
CﬁS: Upon requ;st, the student verbalizes frdﬁ memory his

telephone number.

. 2.1.3 States home address.

EMS: } Upon request, the student verbalizes from memory his correct
i home address. :

— 2.1.4 States parents' names.

CMS: Upon request, the student verbalizes from memory the full
names of parents or parent figures with whom he lives
(i.e., figure could be foster parent, grandparent, aunt,
step parent,’ ...).

-
o

2.1.5 States parent's occupation and place of employment.
: CMS* Upon request the student verbalizes from memory the occu~
pation and place of employment of at least one-parent

figure with whom he lives (i.e., parent figure could be
foster parent, grandparent, aunt, step parent, .et:.)

97

tRlc 1=




States name of school persommel.

Upon request the student verbaiizes from memory the name
of at least one school personnel figure (i.e., teacher,
principal...).

5

States name of employer/supervisor, foreman.
€

Upon request, the student verbalizes from memory the name
of his employer/supervisor, foreman.

A

States address and phone number of place of employment.

Upon request the student verbalizes from memory the
address and phone number of his place of employment.

.Statep personal birth data.

Upon request the student verbalizes from memory his
personal birth data (date, pIhce, sex)
o

States.current personal data.

Given three or\more specific questions, the student
responds from pemory with current personal data (i.e.,
age, year in school, home room number, counselor, ...)

)

States personal references.

Upon request the student verbalizes from memory the names
of at least two personal references.




‘ e 2.1.12 States types of work performed on-job.
CMS: " Given a job, when questioned the student verbalizes from
memory, at least two tasks that his job requires him to
perform.

2.1.13

7/
, 2.1.14
2.2.0 Provides personal information in writing.
2.2.1 Writes full name.
CMS: Given the task, paper, and a writing instrument, the stu-
dent writes (cursive, manuscript) his full name from memory. .
2,2.2 Writes telephone number.
CMS: Given the task, paper, and writing instrument, the student

writes his home telephone number from memory.
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Writes home address.

CMS: Given the task, paper, and a writing instrument, the stu-
dent writes hic home address from memory (i.e., street or
box, city, state, and zip).

2.2.4 Writes parents’' names.

CMS: Given the task, paper, and a writing instrument, the stu-
dent writes the names of parents or parent figure with whom
_he lives (i.e., foster parent, grandparent, aunt, step
parent, ...). "

o

’
-

2,2.5 Writes name 'dnd address of school.

CMS: Given the tasks, paper, and a writing instrument, the stu-
dent writes the name of his school and the school address
. from memory or from a reference.

- 2.2.6 Writes name of employer.

CMS: Given the task, an employer, paper, and a writing instru-
ment, the student correctly writes the name of his employer
from memory.

~ ! ' Q
2.2.7 Writes address- and phone.number of place of employment..

CMS: Given the task, a place of employment, paper, and a writing
instrument, the student writes the address and phone number
of .his place of employment either from memory or with use

of a reference.




2.2.8

2.2.9

CMS:

- 2.2.10

MS:

2.2.11

Writes birth data. ,

Given the task, paper, and a writing instrument, the stu-
dent writes his birth data (i.e., date, city, county, state,
country, sex) from memory.

Writes Social Security number.

Given the task, a Social Security number, paper, and a
writing instrument, the student writes his number from
memory. g

“

Writes personal references. .
Given the task, paper, and writing instrument, the student
writes the name, address, and telephone number of two or
more personal references, either from memory or from a
reference source. >
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y N : ’ * ‘; £ ¢
2.3.0 . - Demonstrates ability to make decisions.
e = <
R o .
2.3.1~ Makes siﬁyie decisions at teacher's sugpestion.
7 CMS: Gsnen a 8ituation which requires a simple decision and
given teacher encouragement, the student expresses HWis
decision verbally or nonverbally. Q R
. . , »
. B ’ ‘ ,
2.3.2 -Makes gimﬁle decisions in@ependenfly.
CMS: Given a situation reqqiring a simple decision: the student
’ working-independently, communicates his decision verbally
- '+ or non-verbally. —
~
2,3.3 'Idéntifies a situation requiring a decision.
CMS: - Given various types of situationsr(i.e., sirple occurence, ©
. sequencé of events, and decision ne d),\;he student identifies .
those situyations needing a decision - percent of the N, R
time._ PR
2.3.4 Describes steps in making a decision. ‘ |
CMS: ’ Civen an instancé of decision making, the student vérbally\or .

non-verbally communicates at least two steps involved in the
process (i.e., isalating the problem, identifying possible
solutions, checking reliabiility of. information or sources,
.oo)o " . ) :

1=

g "
.
~ -

2.3.5 Identifies options availaﬁle in making a decisiog.

When faced with a specific decision,%the student’states
verbally or non-verbally, two or more options available
to him. s

b
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. .
‘ ) 2.3.6 Describes possible “consequences of a decision.

CMS: Given a specific degision, the student verbally or non-
verbally, communicates two or more possible conséquences,

2.3.7 Selects options which best meet own needs.
- e
CMS: When faced with a decision and possible options, the stu-
dent will select that option which best meets his own
needs, percent of the time.

. ?

2.3.8 Seeks guidance previous to making certain decisions.
CMS: Confronted with a decision.and given access to guidance,
: the student will voluntarily request guidance prior to
SN makicg his decision.

Makes complex decisions-

. : 2.3.9

" . CMS: Given a specific complex problem, the student makes a
' ' complex decision relative to the solution of the problem.

7
. T 2.3.10 Follows through on commitments involved in a decision.
) . €MS: ' After making a decision the student follows through on
, N " commitments resulting from the decision he made.
. o 2.3.11 Evaluates results of personal decisions.
CMs: Upon request, the student illustrates verbally or non-

" ) ) verbally, that he evaluates the results of personal
T + decisions, to the observer's satisfaction, *




Uses evaluation of others to improve own performance.

Identifies type of evaluatfon received.

When being evaluated by another person regarding his per-
formance, the student identifies whether it is favorable
or unfavorable.

Describes reasons for having received a particular type of
evaluation.

When asked, the student voluntarily describes (i.e., states,
outlines, writes) reasons for having received a particular
evaluation. in academic or social performance, in order to
understand (improve, maintain) his performance.

%

™

-2

2.4.3 Utilizes posit}ve«evqluation to maintain or impyxove perfor-

] dnce. f

CMS: When presented with a positive evaluation for performance
) of -#h assigned task in an academic or social area, the stu-
dent voluntarily uses the positive evaluation to maintain
or augment his performance.




' 2.4.4 Uses negative evaluation to improve performance. h

CMS: Having received negative evaluation related to his perfor-
mance, the student makes the necessary adjustments to improve
the particular performance in question.

2,

~

2.4.5 Compares and contrasts positive and negative evaluations cf
performance.
CMS: Presented with a gfoup of positive and negative evaluations

(in a contrived or uncontrived situation), the student
identifies those which are positive and those which are
negative and communicates the differences.

{

2.4.5
2.4.7 -
2.5.0 Shows growth in independence by setting own goals and organ-
izing ways of achieving them.
2.5.1 Develops own goals.
CMS: When presented alternatives relative to his future, the stu-

dent voluntarily establishes his own goals and communicates
what they are to an appropriate verson (i.e., parents,
. teacher, minister, ...).
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2.5.2

CMS:

2‘5.3

CMS:

2‘5.4

2.5.5

R 2.5‘6

CMS:

Identifies short-term and long-term goals.

When provided with a series of goals related to specific

. academic or social situations (i.e., cancer exploration),

the student separates the long-term goals from the short-
term goals.

o

£y

Identifies method for achieving own goals.

Given a goal that he has developed, the student lists verbally
or non-verbally, a sequence of steps or sub-goals that will
achieve the larger goal.

Works toward achieving own goals.

Upbn establishing a set of personal goals, the student vol-

untarily works toward (creates, plans, organizes, assembles)

an observable plan toward reaching these goals. (i.e., If the
student sets out to improve his reading, he may choose to

check out five books from the library during the first semester
and/or use a checklist to show his growth.)

Acirieves selected personal goals.

Having selected several personal goals (i.e., improving dress,
spoken language, peer relations, adult relations), the student
acthieves his chosen goals according to a criterion he has
voluntarily identified and commmnicated to his teacher/
counselor.

|

1

|
Evaluates goal qchievement.

Having achieved a selected personal goal (i.e., gooming,
reading, peer relations, adult relations, career choice), the
student voluntarily evaluates in discussion with his teacher
or counselor, the adequacy of his achievement.

1%’\ el




. 2.5.7 Shows ability to re-examine own goals.

CMS: Having a clearly established set of personal goals, the stu-
* dent indicates he has re-examined these by listing any new
developments (either in oral or written form) that would
apply to his goals (e.g., increased self-knowledge, change
of situation, etc.) and makes any necessary changes in his
original goals. :

2.5'8
2'5'9
2.6.0 o Considers needs of others.
2,6.1 Is punctual.
CMS: Given the responsibility to be punctual in a business or
social situation, the student arrives on time.
2.6.2 Is patient.
CMS: Given a trying situation involving another person, the stu-
» dent does not make demands of the other person beyond that
person's ability to perform at the time.
yA
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2.6.3

CMS:

2.6.4

CMS:

2.6.6

CMS:

2.6.7

CMS:

Is cooperative.

Given a task which requires shared responsibilities, the
student demonstrates his ability to cooperate by par-
ticipating in the task without creating conflict, on at
least five occasions.

Settles differences in a friendly manner.

Given a situation in which the student finds himself involved
in possible conflict with another, the student reaches a
settlement while maintaining an'agreeable relationship.

Shares with others.

Given possessions or situations over which he has principal
control, the student will allow others the opportunity to
use or benefit from his position on at least five occasions.

Gives constructive criticism.

When offering criticism of another, the student directs
criticism in a constructive manner on at least five different
occasions.

Accepts individual differences.

When faced with differences in others, the student demon-
strates his acceptance of those differences through the
development and/or continuation of a relationship with that
person, irregardless of those differences.
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. 2.6.8 Shows concern for the welfare of others,
CMS: Given the awareness of others' needs, the student shows con-

cern by allowing those needs to have a modifying effect on
his behavior on at least five occasions.

2.6.9 Minds own ‘business.
CMS: Given a variety of developments around him that do not con-

cern him, the student makes that distinction and abstains
fro becoming involved.

2.6.10

2.6. 11
L
2.7.0 Practices common courtesies.
2.7.1 Addresses classmates by name.
CMS: In any given situation, the student exhibits the common

courtesy of addressing his classmates by their names.




2.7.2 Uses proper titles for adults in formal and informal
situations.

_CMs: Given a situation that requires a student to address an
adult, he uses a commonly accepted title for thé given
adult and the situation (i.e., Mr., Mrs., Sir, ...).

. 2.7.3 Uses '"please" and 'thank you."

-

CMS: Given the appropriate situation, the students respond ver-
bally with the words "p}ease" and '"thank you."

2.7.4 Uses proper greetings.

@

CMS: ~ Given the situation, the student responds with the proper
greeting (i.e., "Good morning," ...).

2.7.5 Takes turns in group situations.

CMS: While-in a group setting, the student takes his turn in
an appropriate manner, -~

2.7.6 Recognizes having created an embarrassing situation..
ta

CMS: Given an embarrassing event for which he was responsible,
the student voluntarily makes amends to the appropriate
persons through written or oral expression.

2.7.7
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2.7.8

Famil
2.8.0

2.8.1

2.8.2

2.8.3

2,8.4

CMS:

Indicates an awareness of family roles.

.

Identifies responsibilities which may be assumed by various

family members.

Given the task, the student sorts out, verbally or non-
verbally, family responsibilities into appropriate role
groupings.

ey

Describes own responsibilities in the family. -~

Given the task, the student describes his family réspon-
sibilities, verbally or non-verbally.

-

.

Follows through with own respomeibilities in th: home.

When observed, the student voluntarily follows ti:rough
on his home responsibilities, to parental satisfactiou.

»

Explains importance of each family member's contribution
to the home.

Given the task, the student explains verbally or non-
verbally, the value of each family member's contribution
to the home.
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2.8.5

2.8.6

2.8.7

2.8.8

2.8.9

Describes how roles change in the family.

Given the task, the student gives two or more examples
(real or fjictitious) of role change in the family.

Explains how individual decisions affect the total family.

Given a real or contrived situation requiring.a decision,
the student communicates verbally or non-verbally, how
this might affect the total family.

>

Explains how the democratic-process could be used for
decision-making within the family.

When asked to explain how the democratic process could

be used for decision making within the family, the
student's explanation includes the following points:

a) each person's views are heard; b) each view is dis-
cussed: c) the final decision is a group decision;

d) individuals will abide by the decision of the majority.

Explains importance of respecting individual privacy.

Given the task, the student communicates verbally or non-
verbally, at least two reasons for respecting individual
privacy.

{

States reasons for respecting property of family members.

Given the task the student communicates vérbally or non-
verbally, two or more reasons for respecting property of
family members. ~N
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2.9.0
2.9.1

CMS:

Is informed about and interested in complying with laws.

Gives reasons for establishing classroom rules.

When asked, the student provides orally or in.writing,
the correct reasons for establlshing classroom rules.

Identif;es class and school rules.

Given a list of rules that includes class and school rules,
the student identifies those pertaining to class and to
school.

Follows class and school rules.

After instruction on following clags and school rules, the
student demonstrates his ability to comply with the laws
(authority), by following class and school rules.




2,9.4

CMS:

2.9.5

CMS:

2.9.6

CMS:

2.9.7

2.9.8

. 2.9.9

CMS:

Gives reasons for existence of laws.

en presented with a list of general statements about laws,
containing rationales for development of laws, the student
picks out the statements that are accepted rationales.

Identifies rules and laws of the community.

-

Given a variety of rules and laws, the student identifies
either orally or in writing, those rules and laws relating
to the community. '

Fellows rules and laws of the community.

When observed, the student follows the rules and laws of the
community.

Identifies national laws.

Given a variety of local, state, and national laws, the
student demonstrates his ability to identify the national
laws. )

Identifies laws governing ownership of property.

Given a true-false list of statements concerning laws govern—
ing property rights, the student appropriately marks them.

s

Identifies motor vehicle laws. .

Given a list of laws, the student upon request, either orally
or in writing, identifies those laws governing motor vehicles,
with percent accuracy.
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2.9.10

2.9.11

CMS:

2.9.12

2.9.13

i
2.10.0

2.10.1

CMS:

Identifies laws governing contracts.

Given a variety of laws, the student identifies’those laws
governing contracts.

Identifies laws governing marriage.

.

When presented with a number of laws, the student identifies
those laws that relate to marriage.

Asks reliable sources for assistance and direction.

Develops an appropriate routine for asking for assistante or
direction.

When given the task of obtaining specific information from
a person, the student acquires the needed information.

>
»
“
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2.10.2

w

CMS:

2.19.3

CMS:

2.10.4

CMS:

2.10.5

CMS:

2.10.6

Identifies app.opriate friends and relatives for assistance
" and direction.

When presented with a specific situation requiring iden-

tification’ of appropriate friends or relatives to ask for
direction or assistance, the student shows competence in

this area by identifying the most appropriate person/s.

. .
Identifies appropriate school personnel for assistance and
direction.

VWhen presented with a specific school situation, the student

identifies appropriate school personnel who could give ©
assistance and direction.

Identifies appropriate community agencies to ask for assis-

* tance and direction.

Given a problem or situation, the student states which com-
munity agen¢ieés will be able to give assistance and/or
direction to sclve the problem.

LN

Identifies appropriate state and federal agencies to ask,
for assistance or direction.

Given a_.number of tspks requiring assistance and/or direction ,

from a_state or’ federal agency, the student identifies the
appropriate agency for each given problem.
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2.11.0

2.11.1

CMS:

2.11.2

<
CMS:

2.11.3

CMS:

2.11.4

« s .
A . v

e

) T

MY

‘ . > . *
¢ -
Describes a course of action if lost. g

E

States the steps td take if lost at school.
: —

When asked, the student tells what steps to follow when
lost- at school.

.

v
b -

' S
. . 2 , . ,l
States the steps to take if lost in the community.

Given a situation of being lost in the com~xnity, the student

.

describes steps necessary to take in order to rebain his
" desirei location, .

‘-
4

¢ ;

M !

States the steps to take if cst in the out-of-doors. .

Upon request, the student states the steps to take if lost
in the out-of-doors.
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| General Knowledge)

2.12.0
S 2.12.1

CMS:

2,122

cMS:

2.12.4

Gives evidence of be{ __iwgre of current events.

kelateg appropriate family act{ivities, —

Given a numbe -~f activities, the student relates which

-activities wo. be appropriate for family participation.

o

Identifies community happenings. .

or non-verbally, at least two community happenings.

»

Reports on and discusses state and national events.’
After acquiring épecific information concerning state and |

national events, the stui’it when asked, reports on and
discusses these events to the satisfaction of the observer.
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. 2,12.5

2.13.0

2.13.1

CMS:

2.13.2

CMS:

2.13.3

2.13.4

CMS:

Indicates a knowledge of the contribution of famous Americans.

‘by famous business and labor leaders.

States the names and contributions of famous Americans in
poli}ics.

Upon completion of a course of study, the student states the
names, and contributions of at least four famous Americans in
politics.

k3
¥

States the coutribution made to America by famous scientists.
Given a list of 10 or more famoms men in 8cience, the student

explains orally or in writing the contribution each man made
to the United States.

States the contribution to America by famops explorers.

Given a list of famous explorers, the student tells what they .,
are best known for.

o ‘.

States the contribution made to the United States of America

Given a minimum of ten famous business and labor leaders, the
student briefly supplies information concerning the contribu-
tion of each.




2.13.5

CMS:

2.13.6

2.13.7

2,14.0

2.14.1

2.14.2

CMS:

States the contribution made by famous personalities in .
medicine. .

Given a minimum of ten famous men of medicine, the student
briefly supplies information concerning the contribution of
each.

Gives evidence of being aware of United States traditionms, .
customs, values.

Says the Allegiance to the Flag of the United States of
America. |

Upon request, the student recites the Allegiance to tﬁe Flag.

€

. L) !
Sings the national anthem. i
\

Given the knowledge of words and melody, the student sings
the national anthem (solo, with a group, etc.)




‘ 2.14.3

CMS:

2.14.6

CMS:

2.14.7

CMS:

Names national holidays and their purpose.

When asked, the student names the national holidays and
briefly states their purpose, with percent accuracy.

Describes the importance of the individual's role in a demo-
cratic society. .

Given the task, the student lists three or more ways in which
the individual plays an important role in a democratic society.

Describes the contribution of various nationalities and
minority groups to the United States.

_ When presented with a list of various naticnalities and

minority groups in the United States, the student selects a
minimum number of and describes how each has contributed
to the country.

‘Indicates a knowledge of the federal Constitution.

After a course of study of the Constitution, the studert
identifies major elements contained in it through a true-
false test, with percent accuracy.

Relates the Bill of Rights)to present day living.

Given the task, the student communicates orally or in writing
three or more ways in which the Bill of Rights relates to
present day living.
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2.14.9

2.15.0

2.15.1

CMS:

2,15.2

CMS:

~

Indicates a knowledge of the cultures and governments of
foreign countries.

Identifies the similarities and differences in housing.

When given a list of foreign countries, the student compares
and contrasts the ,types of housing found in each country.

Identifies the similarities and differences in dress.

When given a list of foreign countries, the student compares
and contrasts modes of dress in each country.

Identifies the similarities and differences in language.

After studying about major world languages, the student
compares and contrasts languages from the various countries.




Identifies the similarities and differences in transportation.

CMS: Having studied transportation in foreign countries and in the
United States, the student communicates orally or in writing
three or more similarities and/or differences of transportation
in the United States and the other countries.

2.15.5 Identifies the similarities and differences in industry.

CMS: Having studied the industries of foreihn countries and the
United States, the student commun;;ates'orally or in writing,
three or more similarities and/or differences between the
industries of the United States and other countries studied.

2.15.6 Identifies the similarities and differences in government.

. CMS: Having studied the governments of foreign countries and the
United States, the student states/writes similarities
and differences between the United States and other govern-
‘ ‘ ments studied.

2.15.7




2.16.2

CMS:

2.16.3

CMS:

2.16.4

CMS:

2.16.5

CMS:

Gives evidence of recognizing the basic structure of our

overnment .
Identifies role of local government.

Having studied the role of local government in the state,
the student states/writes principles/functions of
the role of local government.

Identifies role of the state government.

Having studied the role of state government in the United
States, the student states/writes principles/functions
of state government.

Identifiep the role of federal government.

Having studied the role of federal government in the United
States, the student states/writes principles/
functions of the federal government.

Describes the main services performed by each level of
government (local, state, federal).

Having studied the main services performed by each level of
government, the student states/writes main services
for each level.

Identifies the names of the main officials in federal
government.

Having studied the names of the main officials in the fed-

eral government, the student states/writes out of
names.
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® 2.16.6

CMS:

2,16,7